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ABSTRACT 

This Study investigated the relationship between 
school staff job satisfaction or srarale and a number of 
organizatioual changes and practices occurring at the Portsmouth (New 
Hampshire) Junior Hxgh School, rhe issues under examination included 
homogeneous vs. heterogeneous grouping, class length, 
school-within-a-school or teaming, department chairs versus house 
coordinators, a flexible or swdular scheduling as factors that might 
affect staff morale, coMnunication, and student learning. Using an 
evaluation design, the research team undertook a descriptive case 
study of the match between school philosophy and the scheduling 
practices related to teacher teaming and student ability grouping. 
Data were collected from all school rtaf: concerning opinions of the 
scheduling, tuaming, and ability grouping practices, along with 
self-report measures of staff emotionrl exhaustion, negative 
attitudes toward students, and feelings of personal accomplishment. 
Findings, reported in detail, suggest that low levels of emctional 
exhaustion and high feelings of personal accomplishment correlate 
strongly with provision of adequate time to reach time management and 
planning objectives. Researchers conclude that sjhedulicq should 
include staff input to reflect individuals' need for effective 
planning time. References included, along with five appei^dixes 
listing organizational changes at the school, sample surveys and 
results, school history, and interview question». (TK) 
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STATEMENT OF THE PROBLEM 

The Naw Hanpahlpe Acr.lon Research on Change in Schools (ARCS) team 
began the 1981-1982 school year discussing probleffls in education and in 
their own school in particular. Many of the concerns we idantified (e.g., 
honoganeous vs. heterogeneous grouping, school-within-a-sohool, class 
length, bouse coordinators vs. departaent chairs) fell into the broad 
category of scheduling, an area which affected toachins and learning condi- 
tions in the school. Prelimiuary investigation into tae issue of scheduling 
and organizational changes Bade by a new principal led us to refocua on a 
narrower issue related to scheduling and to the concerns raised above. He 
chose to investigate the relationship betve«n school staff Job satisfaction/ 
aorale and a number of organizational changes/practices occurring at the 
PortsBOUth Junior High School (PJHS). 

STATENEHT OF THE QUESTION 

Our research question evolved during the first eight aontha of the 
project. piPCIaHHro^ decisions about a researohable probiea. Me init- 
ially chose to reawoh the question, "How can we naka soheduling changes to 
improve teaching and learning oondiUona at PJHS?" Ha focused pfxticularly 
on the issues of ho«)flane«» vs. heterogeneous grouping, class langth, 
school-within-m-sohool or teaming, department chairs vs. house coordinators, 
and flexible or modular scheduling as factors which might affect staff 
morale, ooaninlcation and student learning. 

Prellmluary daU coxleotion and analyais as well as further discuasion 
of these oonoerns oauaad us to foous more specifically on the relationship 
between ataff morale and several organlzaUonal practices in the school, we 
then identified several research questions wbiob addressed this problem. 

1. Do organizational chan^-'e effected between 1981-8? and 1982-83 
at the Junior high school (see Appendix A) affect school staff 
morale/ job satisfaction? 

?. Do or«»nlzational changes at the Junior high school affect 
school staff »a |)ereeptions of teaming, grouping of students, 
coHHinlcatlon with colleagues and administration, tioe 
management, and toacblng assignment? 

3. Is goal clarity and involvement in policy decision making 
related to staff morale/ Job satisfaction? 

AEVIEU OF RELATED LITERATURE 

The literature reviewed in this section waa identified by conducting 
ERIC aearches utilizing the following descriptors: middle school/ Junior 
high scheduling, flexible scheduling, house plan, bomogeneous/hetsrogeneous 
grouping. Additional relevant materials on teacher morale/ Job satisfaction 
were reviewed from a second ERIC search and from additional readings over 
the year. 
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Junlar MUik Scheduling 

During our Initial ERIC searcht the following articled provided the 
team with Information about schedule iasues faced in other schools and 
coLmunltles. Once the team shifted Its foous t^ the issue of teacher 
noralet these articles were less directly relevant. 

Ray Costantlro and Charles Larue (1974) described a program for middle 
school science which Included a team approach and a three year rotation* 
The science tMCher on the ARCS team felt the PJBS science program was more 
adequate* 

Donald H. Johnson (1976) reported on developing and implementing an 
effective student and teacher assignment schedule* Johnson gave information 
about strategies for collecting information which would lead to a workable 
schedule for studentSt teachers, and administrators* The article included 
sample schedulest parent survey, assessment graphs for math and reading 
testSf profiles of district performance and state performance in testing 
program* Because the school context described by Johnson seemed to include 
many of the same Issues the PJBS aotloa research team was exploringt this 
article warn very pertinent to our orlgloal research question* 

In James Golems (1975) paper , variable Junior high school schedules 
were developed to Inject variety and expanded course offerings in the tradi- 
tional daily schedule* Ihls report presents tahleSf figurest and diagrams 
which ex|.iaitt the Racinct Vlsconain junior high school variably scheduling 
plan. Sample student schedulesy programs of studies, the rotation cyclst 
and oomparlsonm with traditional scheduling are included* The new principal 
at PJHS kept a copy if this vtide because of its clarity in the mechanics 
of scheduling. 

In Qaryt Indiana at the Edison Middle School a new placement and group- 
ing system is being used in math (DongUt 1979)* Hath tests were sorted 
according to the lowest math skill not mastered by each student* Students 
were then placeo in special classes devoted entirely to one specific math 
skill. No attention was paid to grade levels in these classes* When the 
dtywlde checkpoint exam was administered the following spring to all aev- 
enth and eighth graderst Edison scores were the best in the city* Results 
like this seem to present a strong argument for grouping according to 
achievement levels in math rather than math grouping within grade levels as 
is currently being practiced at PJHS* 

The effect of class heterogeneity in Junior high school English classes 
was investigated tqr Carolyn M* Bvertsoct Julie Sanford and Edmund Emmer 
(1981)* The data cited in this study was collected from 27 Junior high 
school Engllah classes in a large metropolitan school district* Variables 
of degree of homogeneity t dasaroom management t adaptation of Instruction to 
IndivldualSt and student taak engagement and cooperation were studied* Flad«* 
Ings suggest that extremely heterogeneous (English) classes appear to have 
limitations In student achievement and task engagement ano cooperation of 
stuUents which are related to the teacher* a classroom management skill and 
adaptability to student's needs* These authors suggest that extremely het- 
erogeneous classes are less than ideal for a learning environment* These 
last two articles are helpful to the ARCS team because Portsmouth Junior High 
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School's adalniatrators' and teachers' scheduling objectives are movf.ng from 
extreme heterogeneous grouping In all subjects to top students In taath and 
English being homogeneously grouped within grade level (see SOS question- 
naire results In Appendix B)« 



Teacher Morale iuul Scheduling 

Several themes of the ARCS team's discussions of our school context 
were la the areas of lack of ocmmunlcatioDi low teaoher morale and teacher's 
lack of satisfaction In their ability to do a good job. Members of the team 
became Increasingly Interested la these issues and their relationship to the 
project's Initial focus of scheduling. 

A review of the literature indicates that the most current work in 
teacher morale is being researched under the focus of stress in teaching. 
An article by Elizabeth S. Manera and Robert E. Wright (1979). "Stress 
Factors in Teaehingt" had three groups of teachers participate in a Q-aort 
of 14 stress factors related to their Job field. The broad concept of 
ooMunioatlon seemed "embeddi^d in the top four items selected by the partic- 
ipants. " Although olamarooa management and disci plioe are mentioned as top 
concerns of teachers in current articles these authors suggest thai "perhaps 
communication or the lack of ooammiomtion tc^nds to cause more stress among 
educators. . 

Additional articles on teacher stress which were reviewed focused on 
the new concept of teaoher "burnout": Vho are our burned out teachers? How 
can we identify MtrmBM leading to burnout? What elements in a teacher's Job 
definition or the oontext of the school aay oontrlbute co stress leading to 
burnout? How does teacher stress show up in attitude'^ toward students and 
students* learning? (Iwanicki k Schwubt 1981; Schwab \ Iwanlcki« 1982at 
1982b; Schwabt 1982). 

Schwab and Iwanicki (1982)« in describing who are our burr/<)d out teach- 
ers, state first, a major aspect of burnout is the development of feelings of 
emotional exhaustion and fatigue. A second major aspect is the development 
of negative attitudes toward the people with whom the affected people work. 
The third aspect is the loss of the feelings of accomplishment derived from 
the Job. These three ways in which professionals encounter stress result 
from the oonstant and Inteo-iive Involvement with people and can lead to a 
loss of care and coamltment which is not characteristic of their original 
attitudes. 

q^uaea of Streaa ^Qjf Rtirnout 

A number of recent studies and articles describe causes of teacher 
stress. 

Sparks (1979) suggests the major causes of teacher stress are: (1) 
hi^ invQiveaent jy^i iiMited .ijiaiUUli (2) the jiatUCA cf the inter- personal 
relationships in the school, and (3) teacher DerQeptiona of role conflicts. 
The interaction of these factors may be important in describing reasons for 
high teacher stress. The ABCS team examined some of these Issues in its 
surveys and interviews* 

3 • 
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Scrlvens (1979) suggests most burnout exists In teachers who have 
worked for more than 10 years. In PJHS saoplei 50} of the teachers have 
mor3 than ten years of experience* 

F. C. Ellenberg (1972) navlewed the factors affecting teacher norale 
and suBurlzed the oajor oonoluslonn drasia tv<M several studies; 

1) student achleveaisnt inoreased under teachers with high 
aorale and deorea.ied under teachers with low oorale 

2) teaober aorale asaiats in establlahlng "sobool charaoter" 
or olioate 

3) the aore deaooratlc the school adalnistratloni the higher 
the aorale (Burkettt 1965) 

4) salary af facte level of aorale for aoae teachers and not 
others 

5.) personal factors are aost iaportant in deteraining an 
individual's level of aorale 

6) teacher' a relationship with principal is a key non- 
personal factor (Hoodi 1965) 

7) teacher parti oipatlon In adainlstrative deolsiona la 
related to aorale (Leiaani 1961) 

Bllenberg oonoludea by auggeatlng that adalnistrator'a attltudesi policiesi 
p^^ocedure^ vnderatanding of teaoberai and pbiloaopbioal approach to probleaa 
are a aajor faotor la teaober aorale, 

Kathleen Boober (1978) reacts to***alddle ac^ool aelanobolla* and saya 
Junior blfb/aiddle aobool teaobera are aade to feel Ilka loaera for the 
following reaaona: 

1) th0f are negleoted by central adainiatration 

2) adalnlatratlve daoialona are aade without oonaiderlng 
theae teaobera 

3) adaiulatratlcn foouaea on what blgb aobool teaobera think 
Junior bigb/aiddle school teaobera abould teach 

4) adainiatration ainiaiaea iaportanoe of Junior bigb/aiddle 
aobool 

5) there ia no recognition of Junior bigb/aidle aobool 
teaober accoapliabaenta, 

Boober c&lla for adainiatrative aupport for Junior bigb/ai.ddle school 
teabera to iaprove teacher aorale. 

In Douglaa Heath' a (1961) auaaary of bia extenaive reaearob on faculty 
burnout, aorale and vocational adaptationa^ be atatea that teacher aorale 
Bay be deteriorating because the intrinaic rewards for teaching are lower 
now than they uaed to be. High Job aorale coae^i froa an optiaal relatioiv- 
ship between Job adjuataent and peraonal fulflllaent. Teachers in the past 
had higher vocational adaptation^ deapite low Job aalaries becauae they got 
Intrinaic rewards froa helping children develop^ receiving coaaunity and 
parent reapect^ achieving peraonal fulfillaent. It ia theae intrinaic 
valuea in teaching which arc lower today: children are harder to teacli, 
parenta and coaaunity give lesa respect, and teachera feel they are realiz- 
ing leaa of tiieir potential, Tbua, teaober aorale reoains low even as 
salariea ^ up, 4 
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In a reoent 'lEA-NOU aewslntter (Maroh 14| 1983) David Llpslcy of the New 
York Stata Induatrlal Labor RalatlOMt Cornail Universltyi stated that 
"There's no evldanoe that proinlaa of extra j>ay Improvea a teaober*s class- 
room parfonuiaoa. Most teachers do their befit regardless of the drcun- 
stanoe." The sane nevsletter reported that research has shown^ however » 
that teachers* experience and education Is positively related to student 
achleveaient. 

Manera and Vrlgbt (1979) suggest that recognizing stresMrs Is a major 
factor In successfully dealing with Job stress. In their research in teach- 
lng| 14 ciitegorles were ranked b:^ participants to show how much stress tbe 
Item produced In their life. 91 educatorsi two classes of graduate class» 
room teachers t and public school aomlnlstrators rated time management i In- 
dividualized Instruction^ and Judging people as the most stressful factors 
In teaching. Accepting and using other people's expertise and building a 
professional reputation were listed as least stressful, 

Sehool n Omn±9i$ktA funtil Struoture j^jjX Telpher jfacsJLft 

A number of studies relate the organlsatlonal structure and school 
context to teacher morale, 

Dennis (1973)» lo an exploratory analysis of school dlmatesi reviewed 
past studies on morale and lists the following major conclusions as factors 
affecting morale In the schools: 

1 ) Morale :1s a function of many lnteri?elated varlaoles. 

2) There Is a lack of Instruments to measure morale. 

3) The Immediate supmrvlsor/admlnlstratcr Is Important to a 
tocher's morale. A democratic administration can offset 
other factors which typlMlly produoe low morale, 

k) Congrulty of perceptions and expectations or lack of It 
between school boards and teachers is Important to taachar 
morale. 

5) Administrators and teachars often have different views of 
levels of morale and what Is Important to teachers morale. 
A larger discrepancy between their expectations results In 
lower morale. 

6) Preparation programs for teachers which develop^ or fall 
to change^ unrealistic attitudes about teaching result In 
low morale. 

7) Reaearch needs to be done on the relation of teacher morale 
to teaching performance and to administrative personnel 
iK>llcies and practices in the school. 

Dennis then went on to study two Junior high schools - one with and one 
without morale problema«^ He utilized four instruments^ two for students, one 
on self esiteem and one on school atmospheres and two for teachers^ one on 
bow staffs feal about co-workers and aupervisorsi and a second inatrument 
measuring how satisfied they are with the degree of participation and reoog- 
nltion received from their work. 
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Specif ically I tho teacher iMtruments m^^asured: 

"supportlvenese'* - a person' a feelings that abe/be la aooeptedi 

respected, and encouraged to function aa a competent i 

effective Individual 
"change leaderahip' - a person' a feeling that there la a 

alnoere concern to find, develop and Ifflpleaent better 

vays of doing high qual'^ty work. 

Dennis concludes that there are five aspects of the vork situation that 
are related to tfyacher aorale: 

Vork planning and coordination 
Vork productivity 

Vork incentive (i*e*, salariea, benefita which are adequate) 
Vork environment 

Vork reaouroea - setting (auffident to do an adequate Job) 

Villiam Miller (1981) diacussed ataff ooralct aohool climatet and 
educational productivity, iUs comaents can be grouped in four major areas 
aa he reviewed the reaearch riadingsz 

1) The siieial climate cf achool and ataff aorale can affect 
student attltf dea and learning 

2) Administrative bebavior can be important in facilitating 
poaltlve ataff morale and he cites the following behaviora: 

- pralalng and giving aupport 

- aupporting teacher in oonflicta with atudenta and parenta 

- givinj attention to teachers* phyaical comfort 

- assuming responsibility for adminiatrative actions 

- deaonstrating knowledgea b ility about current practi.ces 
and strategies 

- encouraging teachers* professional growth 

3) Research ahowa an open diaate va« doaed climate can affect 
atudent attituae toward learning and problea solving ability, 
Adainiatrators play an iaportant role in eatahliahing the 
poaitive oliaate* 

4) In particular t Miller cites the research of Aspy and Roebuck 
( 19711 ) ahowing that "teachera can change when they work in 
aituationa with high levels of fadlitatlve oondltiona#* 

Schaabler (1981) cites the crganiaati^oal atruoture of achool deciaion 
aaking as a aajor aouroe of teacher atreaa and burnout in an article eiH 
titled: "Vhat to do when the Pyraald Cruablea: The Path froa XA^YB Lead«- 
erahip** Schaabler auggeats that t«^chera burnout becauae all deciaiona are 
usually aade by adalnistrators rather than ^ or in collaboration with 
teachera* Teachera are then expected to carry out those decisions* 

Sandra Kurts (1980) preaented an annotated bibliography on teacher 
atreaa and burnout* Studies and artlclea particularly rdevant to the 
preaent atudy are aummariaed below* 
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Hoe (1979) seta indiyidualistic sources of counteracting burnout* He 
suggests that teachers sbould: 

- exercise 

leave their teaching at school 

- develop a hobby 

- get plenty of sleep 

- keep a diary 

- leartt to say no 

- set realistic and flexible goals 

- taxe a sabbatisal or leave of absence 

Willlaa Bosher, Jr. (1978) expresses an additional point of view. He 
says that Junior high/middle school teachers must be their own advocates to 
fill in the inforsiatio!; 'oid about Junior high/mid<U.e schools. Boaher ad«- 
mits the ^cessiog need foi outside recognition U^.c also distinguishes the 
necessity a positive seif-i»- and a sense of worth on the part of 
teachers. Finally, Bosher pointo to the interdependence of elementaryt 
junior kilgb 9oA high school curricula with all groups participating equally 
in decision Mldng froa their own knovledge ai?d experience basest 

KaQy articles in the lf.terature sucgent only inciivldualistic ways 
teachers can cope it^^th v ^•ess. Xt is iaportant tc note that ARCS questions 
about oiange in sciaaduling as related to stress is a different approach 
which takes Into consideration the larger context of the school envircnment 
and school os'gt'ixatlonal structure. 

Reed ^1979) suggests ways principals can help prevent burnout xn teach- 
ers as follows: 

- build self-esteem 

- involve tf^acfcicrs in decision making 

- coamuntomt(v with each member of the staff 

- push foi' professional growth 

- promote sJceptical and mental well being 

- offer release tlse 

- involve parents in the learning process 

Flint (1982) brought uo three areas for discussion; two of the reviews 
seem iaportant to ARCS research in teacher morale and Job satisfaction. 
First t he discusses tests for stress and burnout ^ and then he points to 
school organisational development and areas of the work environment that can 
be manipulated to create Job satisfaction. 

First t Flint reviews the history of stress burnout research since the 
1970s. His definition cf %ustress« to mean flood or positive stress is 
helpful because it recognises that teachingt ss a human service organiza- 
ticct involves a certain amount of atressful conditions which tncQuraxtl 
teachers to continually challenge themselves in the search for better teach- 
ing strategies. This "eustress* is positive for teacher and student learn- 
ing. Ihen» Flint gires concise examplea of different kinds of meaaurrj for 
stress and their pros and cons. His summary reinforced the ARCS team deci- 
sion to use the newer Maslach and Jackson measure for stress and burnout. 
This instrument will be discussed la the Design section of this report. 
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Finallyf Flint asks a Dumbar of Important questions related to the 
organizational dovelopnent of tbe schools and the areas of the school work 
envlronsent that oan be manipulated to create teacher Job Mtisfaction* 
These ai e: 

• quality of leadership 

- adranoemedt opportunities 

- lerel of Job security 

- physical and psychological work climate 

- Job demands 

• deoiflion making latitude 

One member of tbe team studied the folloving survey instrument coc^ald- 
ered for use in collecting data on teacher morale and Job satisfaction* 
These were the Leadership Eehanrior Description Questionnaire (LBDQ), the 
Organixational Climate Description Questionnaire (OCDQ)» the Job Satisfao- 
tion/Dlssatiafaotion Quemtionnairef and the Minnesota Teacher Attitude 
Inventory (MTAI)# Ibis teacher r ec ommended that the ARCS team use the 
Maslaob Burnout Inventory (Human Services Survey) designed by Christina 
Maslaob and Susan Jaokst n and validated vith teachers by Bichard Schwab ind 
Edward Iwe^okl (19B1)* She cited a number of reasons which convinced the 
team of the valua in using the Human Servicem Survey to sather information 
for this part of the reeearoh plan* 

This review of the literature was undertaken ns the ABCS team dis- 
cussed the general imsue of s'jhool scheduling and then fooused on teacher 
morale/ Job satisfaction as it existed at PJHS and was related to teaching 
and learning oonditions in the school* The next section describes the 
design of the study on teacher morale and Job satisfaction^ 



RESBABCH DESIQN/MBTBODOLOQY 



Sai^Qtit m Qf HM^arfth ^tr^tmfftmm and Pranawork 

The team considered many faotora before choosing a design frsmework: 
time factors (length of project and personal time)^ t*"*::^ members* familial^ 
ity with resMTCh prooedures» appropriateness to study the school context i 
and exploration of research question nnd aubquestions* Diaoussion of re- 
search desifn oenterod around the research and development and the evalua^ 
tion frameworks (Borg A Oall^ 1981)* 

The ARCS tram finally dacided that an evaluation design would be the 
best choice* Vithin this frsmework^ tho teem undertook a descriptive case 
study of Portsmouth Junior High Sohooli the school philosophy, and the match 
between the philosophy (goals, objectives, and Junior high pricritlea) and 
tbe aoheduling practioea related to teacher teaming and atudent ability 
grouping* The ARCS team deacribed the current aohool context and philosophy 
and current practices* The team analyzed the strengths and weakneaaes of 
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CI* .rent practices in light of taacher morale, Job satisfaction, and feelings 
o* accoBplishnent In student learning. We will make recoamendations which 
will be 1) consistent with our operational definition of what a Junior high 
school is and 2) substantiated by our surveys and literature review. 



The New Haapshlre teas is located at an urban Junior high school whicb 
serves 680 Mventh and eighth ^graders. The sehool population inoludes stu- 
dents froa a variety of sooio-eoononlc backgrounds and students froa nearby 
0. S. Air Poroe and Maval bases. Of the school's 680 students, 15$ qualify 
as eoonoaieally disadvanUged under Title I, and approxiiaately 79 are Black, 
Indian, fUspanio, or Asian. 

The school staff tends to be experienced and stable. Of the fifty-two 
full-tiae staff aeab ' forty-two have taught at this school for acre than 
four years. About half of the staff have Uught for foui* to eleven years; 
the other half have Uught for twelve or aore years. In Septeaber, 1981, 
the school principal resigned and accepted an assistant sup«r^.ntendency 
elsewhere. The raw principal, appointed in Noveaber, 1981, was a foraer 
aatheaatios teasher and house ooordidator at the Junior high school. 

In 1975f the school principal organised the Junior high into four 
houses, or sobools-wlthlit-a-sohool. Eaoh house consisted of teachers froa 
the four aajor aoadealo subject areas, ft house coordinator (also a part-tiae 
teaohOiOt *nd t group of students. In 1980, because of declining enrollment 
and reductions in staff, students aU teachers were assigned to three rather 
than four houses. In 1982, house ooordlnators were replaced by departaent 
chairs in an atteapt to address central office concerns about currioulua 
developaent. Acadealc teachers continued to aeet weekly with their house, 
xn aeetings run by elUier the principal or the asslsUnt principal. At 
present, houses have fiiwer disciplinary or acadeaio responsibilities than 
they did in the past. (For aore school history, see Appendix C.) 

In 1981-82 48 out of the total staff of 52 responded to the survey. 
Between the pre-test and the post-test nine of the teachers left the school. 
Thus, of 52 total school staff io 1982-83, 48 of 5V responded to tha second 
survey. 

All teaching and adainlstrative staff 1981-82 and 1982-83 froa a New 
Haapahire Junior high school participated in this evaluation study. The 
staff ranged froa 3 to 33 years of experience (see Table 1). 



9 

15 



1 



TABLE 1 

D«soription of Portsmouth Junior High School Staff, 

1981-82, 1982-83 



1981-82 Sohool Staff 



Kuabar R*- 
spoDding 
Total In to Surrey 

Sohool Sprlny 1082 



6 
8 
5 
6 
8 
6 
5 
« 



Subject Taught 

English 

Math 

Soianoa 

Sooial Studies 

Shop(4) & Hona Eo(4) 

Musio(2), Art(2) k Phys Ed(2) 

Guidanoa(2), Adadn(2), Nursa(l), Ubr(1) 

Spao Bd, Baading(4) 



52 



48 



Xaars of taaohing axparianoa*: 



1 staff bad Uught 0- 3 y«ars 
22 staff had taught 4-11 years 
22 staff had taught 12-t- years 
*3 raspoosas not oodabla 



1982-83 Sohool Staff 

Nuabar Ba- 

spending 
Total in to Sunray 

Sohool gall 1082 SUhlaOL iMlUbSL 

English(6) 
» Matb 

Soianoa 
Sooial Studies 
Shop<4), iioaa Eo(4) 
Musio(2), Art(2) 4 Phys ':d(2) 
Quidanoa(2), Adain(2), Nursa(l), Uhr(1) 
Spaoial Bd 4 Reading 

IT IT 

•One Mthaaatios teaoher left the sohool but responded in Year 2 to the US3. 
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^inda J2ji£4 ^ jjj^ Co^iflcf d. In order to aoaver the reaearch quea- 
tiona poaod at the beginning of this paper ^ we collected data from all aohool 
ataf f at Portaaouth Junior High School conoerning their opiniona of the 
aobedtae and teasing and ability grouping praotioea. He alao oolleoted aelf 
report aeaaurea of ataff eootional exhauation^ negative attitudea tovard 
atudenta^ and feelinga of peraonal aooompliahMnt uaing the Huaan Senrioea 
Surrey (Naalaoh Burnout Inrentory), Data oolleotion took plaoe in Nayt 1982 
and again in Peoeabert 1982 to enable ua to analyse the atrengtha and weak- 
neaaea of ourregt praotioea aa veil aa organiaational ohangea which occurred 
in Septeafaer^/^f^. The follcving data vere collected aa auaaarized in 
Table 2.^^-^^^^ 

-fieaearch queation #1: Do organizational changea effected between Year 1 and 

Tear 2 affect ; 3hool ataff aorale/Job aatiaf action 
acorea on the KSS7 

Data: 1) Levela of eaotioiml eshauatioa» depe4 .^lalization (negative 
attitude toward atudeiita)» and peraonal aocoapliahaent of 
PJHS aohool ataff* Tbeae are the three aubacalea of the 
Huaaa Senrioea Surrey* 

Reaearch queation #2: Do organiaational changea at the Junior High affect 

aohool ataff 'a peroeptlona of: a) t eaa i n g> b) Job 
aatiafaction^ o) coaaunicction witb oolleagoea^ 
d) niiaauiir riiiii with adainiatration, e) tiae 
aanageaent and f ) teaching aaaignaent* 

Data: 2) PJBS ataff opiniona about teaaing and hoaogeneoua/hetero- 
genecua grouping praotioea and ataff perceptiona of the 
relation of theae rariahlea to job aatiaf aotioni ler el of 
aorale^ and atudent learning* 

Reaearch queation #3: la gMl clarity and inrolreaent in deciaion aaking 

related to ataff aorale/Job aatiafaotion acorea on 
the HSS7 

Data: 3) PJHS ataff *a HSS aoorea on all three aubacalea grouped into 
thirda: high» aoderate and low* Reaponaea of ataff in each 
third on the iaauea of coaaunication with adainiatration (goal 
clarity and inrolreaent)* 

Pat^ CQiiefttiofi PitQoadurM^ The teaa uaed the following data coll- 
ection procedurea: 

a) Teacher aaabera of ARCS teaa dirided ataff and conducted 
per/ snal aurreya with PJHS ataff Deceabert 1981 on 
acheduling practicea and oonoerna. Thia aurrey waa 
entitled Staff Opinion Surrey, 

b) St«ff of PJHS were aunreyed in May of 1982 and again 
in Deceaber of 1982 on: 1) acheduling practicea and 
changea in teaaing and ability grouping and 2) Job 
aatiafaction/aorale. 
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0« What are staff scheduling 
ooncerns? 



1« Do organizational ohanges 
tt PJHS affect staff 
Dorale/Job satisfaction? 



TABLE 2 

Data Collection and Analysis 
J2alA ^UUlfift rind ^ Data 



Stoff Opinion SUff Opinion on scheduling 
Survey (SOS) practices (Appendix B) 



- Human Services - Levels of eaotlonal exhaustion 
Survey (HSS) depersonallzat.')ni and personal 

acconpllshaent of school staff 
(Appendix D) 

- School * List of organizational changes 
documents (Appendix A) 



December 198I 



May 1982 (pre) 
December 1982 
(post) 

September 1982 



2. Do organizational ohanges * School Survey 
at PJHS affect staff per-* (SS) 
ceptlons of teamlngt Job 
satisfaction! conmunl ca- 
tion with oollaagues and 
adnlnistratlont tine - Teacher 

ttanagenent and teaching Interviews 
assignment? 



* Staff oplnl.ons about teaming, Hay 1982 (pre) 
job satisfaction, communication, December 1982 
with oolleagues and adminlstra- (post) 
tioni time management, teaching 
assignment (Appendix D) 

- Same (Appendix E) October 1982 



3* Is goal clarity and 
Involvement in decision 
making related to staff 
morale/ Job satisfaction? 



- HSS 



- SS 



Interview with 
principal 
Teacher 
interviews 



Scores divided into bight 
moderate and low thirds 
Staff opinions about goal clar- 
ity and decision making (com- 
munication with administration) 
School philosophy and 
scheduling practices at PJHS 
Teacher perception of school 
philosophy and glials 



May 1982 (pre) 
December 1982 
(post) 

December 1982 

(post) 

May 1982 

October 1982 
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TABLE 2 (contlnuod) 




Data CollootiOQ and Analysis 


SesAarch Ouaatlon 


AnalvflJa Prooiidure 


0. 


Tabulated raaponaes 


1. 


Correlated t-teat 


2. 


5 point Llkert aoale oollapaed to three croups: agree/dlaagree/undedded 
Percentages of agree/dlaagree/undeolded calculated for each of 21 School 

Survey questions 
Percentages In May 1982 data compared to Deceaber 1982 data 
Teacher Interviews^ transcribed and coded to ccrrespond to six groupings 

of SS questions 


3. 


HSS responses divided into thirds: HI, MODERATE, LOU 

- Percentages of agree/dlsagree/undeclded on 21 SS questions calculated 
for all staff in HI HSS group 

- Percentages of agree/dlaagree/undeolded on 21 SS questions calculated 
for all staff in MODERATE HSS group 

- Percentages of agree/dlaagree/undeclded on 21 SS questions calculated 
for all staff In LOU HSS group 

- Percentagea of agree/disagree in HI HSS group were compared with LOU HSS group 
for each SS queation 

- Interviews transcribed and coded to correspond to six groupings of SS questions, 
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o) Literature vu reviewed to investigate if teacher 
oorale van linked to eoheduliog* 

d) A deacription vaa written ot the hlatory of the polioiea 
and deoiaiona related to scheduling practices In the last 
10 yeara at Portaaouth Junior High School. 

e) k liat was made of orgaoizatlonal changes at Portsaouth 
Junior High School between Xear 1 and rear 2 of the study 
(Appendix A). 

f ) The principal was interviewed about ttae achool phlloaophy 
(foala, objectives, and Junior high priorities) and 
scheduling practicea at PortSMUth Juiiior High School. 

g) Interviewa were conducted with randoaly aelected teachers 
on their perceptions of achool philosophy and goalst 
scheduling practicea of teaming and grouping^ and the 
effecta of theae practicea on the teaching and learning 
envlronBent in the achool. 

ataff QpiBion Survey. Ve developed a questionnaire called the Staff 
O])lnion Survey (SOS) (aee Appenoix B) in order to solicit staff opiniona on 
acihedttlinc praotioea. The teas randonly divided all ataff into five groupa 
to be aunreyed. A tauaberiiig ayate« 1*5 vaa repeated over and over on an al« 
phabetloal liat of idl atatf until each ataff pereon was aatched to a ouaber. 
One teaa Mber aurvegred All "la," a aeoond teas wsber aurveyed all "2at" 
etc. Ihe SQ8 was personally fidainiaterud to eactfi ataff aeaber by a aeaber 
of the teaa. Ihia approach raauited in a high reeponse rate. 

n*ca the aurv^r reeulca, the A2CS teaa identified four priaary areas of 
'concern: 

hcaogeneous vs. heterogeneous grouping of students 
school»-wlthiiH^school teaaing prfiCticea 
class length 

house coordinators vs. departaent chaira 

SehoQl Survav , A School Survey of 21 queatlons waa designed by the 
tesa and uaed to gather achool ataff opiniona on issues of tesaingf grouping 
of students, ooaaunication with oolleaguea and adainistratlon, tiae aannge- 
aant, and teaching aasignaent (aee Appendix D). The purpoae of the School 
Survey was to deteraine whether school ataff agreed or diaagreed with cur- 
rent achoU practicea in these areaa. Ihia aurvey wm adapted froa the 
Horup Teacher Survey (19S2) on the basis of the areas of concern identified 
in the SOS. Questions on involveaent in decision asking and clarity about 
Goala wars added to reflect our teaas* conoerna. Thla aurvey was given 
duritttf Tear 1 and Tear 2; in May 1982 1 Juat before the oloae of achool in 
June and Oeoeaber 1982 1 between Thankagiving and Chri3taaa. These were 
considered equally atreesful tiaas in a teacher^ a school year. The pre- 
peat-teat adainiatraUon allowed for coaparison in ratea of a/jtreeaent. 

To enaure a good response ^ teaa aeabers Individually contacted staff 
aeabers to ask for their participation. This personal contact resulted in 
48 reaponses frca 52 ataff in June 1982 and 48 responses froa 51 staff in 
Deceaber 1982. 
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In the Daoeisber 1982 Sobool Survey one additional queatloo vaa asked 
referring to a reoent Inore^ise In aalary (1982«-83). Thla queatJon waa aaked 
to aae If an aY«rage pay Iticu^eciae of 6S vould affeot teaober aoz^ale/Job aat- 
Iffaotlon* 

ilUMn 8mrf,Qfla Susjol^ ThO) Maalaoh Burnout Inventctry (MBI) vaa choaen 
mB the lodes of peroelved atreaa (turnout) In our population of Junior hlgb 
school ataff (att« Appendix D). k croa»-valldatlon atudy of the MBI (luaiH 
Ickl 4 Sobwab, 1981) Indicated Internal reliability based on the frequency 
and Intenalty aubeoalea for teaobera was oonslatent with reliability for 
balplQS professions. This sunrey waa slven to ataff with the Sobool Surrey 
In May and Deoeaber, 1982. 

Sohooi Hiatorv^ Ourlr^ initial discussions of school contextt one 
teaa aeaber ooapiled a hiatory of aobool obsnges covering the previous ten 
years. This history provided a useful focus for cur understanding of bow 
change had occurred. Since there was no existing file kept by the school t 
tbe docuBentation case froa imios, agendaat but aostly collective ataff 
Mnories. In Septeatbert 1?82t tbe school history was updated to include 
organixstioMil cbsngea coourring at that tiae. The aobool history la out« 
lined in ippendiz C. 

.Intflmw MlitL UttL fcia&iOil* two Mbera arranged an interview in May 
1982 %iitt. the new principal in order to elicit bis descriptloki of tbe school 
pblloao^t fMlay objectivest and scheduling priorities of PJHS and bis 
working definitions of teru such as teeaing aM grouping. 

Intanrilir Jdfitl laastiaca* six teaobera were interviewed in depth for 
tbe purpose of probing their view and understanding of school goalst organl- 
aatlonal changeat tesslngt and p^uplng of students (questions asked are 
listed in Appendix B). Staff Mbers chosen to be Interviewed had HSS 
subacale soorea Hblch we.*e hlgb or low in relation to other f>taff nanbera. 

The luterviewa were tranncrlbedt and paasages were u'led to Illustrate 
or queatlon tbe trends found in tbe quantitative data. In addltlont when 
quiiations arose in tbe data aralysiSt we ver^ able to go back to tbe intex^ 
viwa for acre clarifioatlon. 

£aJta AnaixalA 

School, survgy (USort. Beaponaes on the pre- and poat^test were grouped 
Into total mmber of reapondenta and repeaters. Bepeaters were identified 
as school ata^f having ooapleted both Spring and Fall Surrmrs. Several 
research teas neabers Independently identified groupings for School Survey 
questions. Tbe total research teaa gave conaenaual agrecaent reaultlng in 
groupingax teaalngt job satlafaotiont coaBunloatlon with oolleaguea and 
adalnlatratlont tlae aanageaent and teaching aaaignaent. These groupings of 
questions are used for convenience in data analyala and are not to be 
conaldered aubeoalea aa the HSS subscalos have been defined and validated. 
The 5 point Llkert Scale responses for each question in the six groups of 
questions were collapsed into agrect diaagreeg %oA undeoldeo. Percentage of 
reapondenta in eaoh category were ooaputed for pr^ and post-test for all 
responders and for rtpeatera. it was noted that there we;-e 10 changes 
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In aohool ataff membership ^twean Spring and Fall. Soae School Survey and 
HS3 rasponaea vara Incomplata whlla a faw others choaa to respond to either 
ttaa Spring 1982 or Fall 1962 aunray but not both. 

CQUPUtor PrQgTM* The pre- and poet-tasting of 37 total respondents 
generated an orarwhalmlng data base. One team mambar developed oomputer 
programs to faoUlUte the analyses. The program helped the team to perform 
tho analyses summarized In Table 2. 



FINDINGS 

Qvervlgw 

The first aowlvlty of the Nan Heaps hire AHCS group was to survey the 
school »s staff for the purpose of Idestifying the major aduoational concarM. 
Tha plan vas to develop an appropriate researoh question based on the oon- 
oarns va would dlsoover. The team developed the StaTf Opinion Survey (SOS) 
to Identify taaohar opinion on ourrent sohedullng praotloes at PJHS« 

The key Issues of oonoarn unoovared by the SOS were homogeneous vs. 
hoterogenaoua ahUlty grouping of students, olass length (time), schools- 
wlthliHaRSotool, teaming, and departmant chalr^ arsons vs. house ooordlna* 
tors. S^adullng was aalaoted as the foous for rasaa^oh at this point 
bacausa It anoompassad all these areas. 

The next atap was to state a research queatlon in terms of scheduling. 
The raseoroh groupie efforts toward this end were langthyt difficult, and 
ultimately firultlass. Eventually, It was decided to pisrsue the researoh 
from a different point of vlr«r. Teacher morale had been discussed over and 
over In terms of the school context and seemed related to the Issues of coo- 
oern listed above* The AfiCS team dlaoovared that research questions could 
readily be stated with teacher mo&^ale as the focus. Teacher morale, then» 
vas adopted aa the theme for the project. 

Changes were effected at PJHS between Tear 1 and Year 2 of the ARCS 
study (see Appendix A). It seamed na^^ural to expect that these changes 
might be aocompanled by changea In stutt approval/disapproval of the school 
organlzaUon and by changes xn the level of staff morale/atress. The ABCS 
t.Mm decided to collect evidence to deterhlna the level of any change in 
staff opinion and stress/morale level. Separate, almultanecusly adminis- 
tered Instruments were used to collect the desired daU<. 

Morale/ Job aatlaf action was measurel using the Maslaoh Burnout Im^tk- 
tory (Maslach « Jackson, 1981) comnonly referred to In surveys as the Human 
Services Survay (HSS). To detamlne staff perceptions of the teaching/ 
learning environment, the ARCS team crea<-ad an Instrument labelled the 
School Survey (SS). The SS Is a collection of 21 atatasents requiring a 
Llkert rriponse ranging In 5 points from definitely agree to definitely 
disagre^i. The atatementa selected were based on the areas of concern 
identified by the SOS. 
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The HSS and the SS were administered once during Year 1 of the ^SS 
project (pre- test) and &galn diu^lng Year 2 (post-test). Findings based on 
the Information generated by these Instruments are given In the subsections 
belov. Various organizational changes (see Appendix A) distinguished Year 1 
from Year Z. An Important phase of our study is the comparison of the 
and SS pre-test results (Year 1) rgalnst the post-test results (Year 2). It 
was expected that the changes would be parallelled, by shifts in the level of 
teacher morale and new patterns of staff opinion regarding the issues of 
concern in school organization. The purpose of this section of the report 
la to summarise the actual findings. 

For the purpose of clarity the SS items were sorted according to thes^ 
categories: teamlngi communication with colleagues, oommunl cation with ad- 
mlnlstratlont time management/planning, grouping of students, and teaching 
assignment. Tk*ends in the collected data are noted in this section. Inter- 
pretation follows in the (inclusions section. 



Reaearch Quaatlon S^i JH) Om^^T^^^P^^ nhi^ngM ftt thm Junior High SchoQl 

^faat aohoQl a^aff mopalayiob MtAaf action? 

A correlated t-test on eaoh of the HSS subsoales (see Table 3) indi- 
caud no significant change in the school staff who took both the 1981-82 
and 1982-83 Usta (the repeaters). Specifically ^ on the Emotional Exhaus- 
tion frequency aubaoale, temchers taking both pr*- and post-tests there wcr% 
DO dlff<«renoms in the extent to which tbe^ e tMchers felt emotionally 
drained and "used up." 

On the Personal Accomplishment frequency subscale, our junior high 
staff who took both pr*- and post* test did not show illfferenoes in the ex- 
tent to which th«y feel competent and successful in their job from 1981-82 
to 198^-83. 

On the Depersonalization aubacales, both frequency and intenalty, there 
were no differences in the staff taking both pre- and post-tests. The group 
of repeaters at the junior high school shows no difference between 1981-^ 
and 1982-83 in the extent to which they have developed feelings of callous- 
ness , cynicism, and insensitivity toward students. 

(^mparison of the junior high school morale/ job satisfaction scores ^>n 
the HSS with a group of Massachusetts teachers (Iwanlckl & Schwab, 1981) and 
a group of Mew Hampshire NSA teachers (Schwab, Jackson 4 Schuler ma/iuscript 
in progress) shows that the memn scores are similar (see Table 4)^ 



RMearoh Question §Pxi nn nrgani^aMonal ohanflsa at the lunlOl* hl£h ^fmot 

achOJl staff *S n^rn^nfclona iq£ fc^flptlny^* 

Three questions on the School Survey referred to teacher participation 
on a team (questions 3t 9$ Md 10). On both the pre-test and post-test 
most teachers agreed with the statement tflachlng lA bfln0ff.clal 

%Q teaehera .* There was no difference i.u the pattern of response in the 
repeaters group (see Table 5). 

17 



ERIC 



23 



TABLE 3 



Subscalo8 of Haslaob Burcout Inventory 
A. Emotional Exhaustion 



1. I foal emotionally drained from ny wo^k. 

2. I feel uaed up at the end of the workday. 

3. I feel fatigueo when I get up In che morning and have to face 
another day on the Job. 

6« Working with people all day is really a strain for me. 

8. I feel burned out from my work. 

13. I fael frustrated by qy job. 

14. I feel X^n working too hard on my Job. 

16. Working with people directly puts too much stress on mb. 

20. I feel like I*m at the euil of mf rope. 



B. Depersonalization 

5. I feel I treat some students as if they were impersonal objects. 

10. I^Te become acre oallooA toward people since I took this Job. 

11. I worry that this Job is hardening me emotionally. 
15. I donU really care what happens to some students. 
22. I feel students blame me foi* some of their problems. 



C. Personal Aooomplishaent 

4. I can easily understand how vf students feel about things. 

7. I deal very effectively with the problemc of bqt s2;udents. 

9. I feel I'm positirely influenoing other people's lives through aqr 
work. 

12. I feel very energetic. 

17. I can easily create a relaxed atmosphere with my students. 

18. I feel exhilarated after worki&3 closely with mjf students. 

19. I have acoomplisbed many worthwhile things in this Job. 
21. In my work, I deal with efiotional problems very calmly. 



•Items as amended by Schwab (1980) to reflect the teaching proferslon. 
From Iwanidci and Schwab (1981). 

High degrees of burnout are refleoted in high mean scores on A and B 
and a lev mean score on C. 
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TABLE 



Comparison of ARCS and Other 
Maslaoh Burnout fnvcntory Subaoale Statiatlca 



Eootlo .al exhaustion 



Personal Acoompllahaent 



Depersonalization 



;.SCS 
pretest ponttest 



FrcQuencv 

Number of 9 

items 

Mean I9.O6 

Standard 10.68 

deviation 

Nr 33 



19.64 
12.18 

33 



Intensity 

Number of 9 9 
items 

Mean 25.84 26.94 

Standard 12.66 15.68 

deviation 

N= 32 32 



Iwanlokl 
& Schwab* 



22.30 
11.63 

469 



29.74 
13.45 

469 



SchwaJ 
Jackson 
Schuler»» 



22.63 
10.61 

227 



ARCS 

pretest posttest 



8 

36.26 
6.73 

35 



8 

39.09 
7.29 

32 



8 

36.74 
6.10 

35 



8 

39.72 
6.30 

32 



Iwanlclci 
& Schwab* 



8 

37.36 
6.58 

469 



41,63 
7.09 

469 



Schwab 

Jackson 

Schultr** 



8 

38.01 
6.36 

227 



ARCS 

pretest posttest 



7.35 
5.60 

34- 



6.79 
5.94 

34 



9.55 
7.2: 

33 



10.48 

8.5^ 

33 



Iwanlcki 
f. Schwab* 



7.40 
6.25 



469 



9.25 
7.35 



469 



,!:cbwab 

Jackson 

Schuler*" 



6.92 
5.50 



2?7 



•Iwanioki and Schwab (198I) Masaaohtaetts teachers (grades 1-12)' 
••The New England Educator's Study, Schwab, Jackson, and Schuler. Manuscript in process. 
J"EA New Hampshire public school teaohers randomly selected nenbers from grades 1-12) 
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TAB.^ 5 

School Sujrvey Responses on Teaming 



2. Teas teaching is beneficial for teachers. 



Total 



1 



pre (ns45) 
post (nsi»4) 

Repeaters 

2 

pre (asSM) 
post (ns34) 



AerJtSi 

m 



81J 
73> 



Dlaawflfl 
8$ 



6) 
9% 



9. iiou llk« to be p^urt of a taachlng teaa. 



Total isreft 

pre (a«42) m 

post (o«43) 631^ 

Repeaters 

pre (n»33) 76> 

post (ds34) 62% 



1»> 



15> 
15> 



Undftolded 
22} 



13J 
19> 



UnHi^eldad 



12J 
23> 



9> 
24} 



10. lou prefer to work individually rather tijan with a teao. 



Total IgCfift 

pre (ns42) 2U 

post (d«M6) 22} 

Repeaters 

pre (n«34) 2MJ 

post (n«36) 25> 



535 



71J 
53> 



Iff nflecided 
24} 



22% 



Total nunber of pre-test and post-test respondents Is 48. Numbers 
of n presented here and in later Ufai'/s reflect the resulting n after 
subtracting those who did noc respon>. to tais particular survey item. 

> 

Total number of repeaters is 38 for each question. Numbers given here 
and in the following tables reflect the resulting n after subtracting 
those who did not respond to a particular survey item. 



All of the teacbera who disagreed (two people oq pr^teat and three on 
poet- test) were soleace teachers* Five of the six soleace teachers cooh 
plated the suarvey. This disagreement by half the science department may be 
due to their Idea of teaming. The science department had a successful team 
department at one tlao« Presently teams are Interdepartmental; the science 
teacher on the research team suggests that some science teachers may prefer 
to have departmental teams. 

The next two questions on teaming deal with the Issue of whether the 
school staff members like to be part of a teaching tew or prefer- to work 
Individually. In both pre- and post-tests, more than 60S of the staff 
responded that they " n-iked Xsi Jtt ittCL ill A tmtLnhtnq ^s^* " The pat':;ern of 
response was the same In the repeaters as In the total group. The rate of 
agreement In the low, moderate* and high groups aoi oss the USS Intensity 
subsoalea parallels that of the total respondents. Agreement was lower on 
the post-test than the pre-test. At the same time, the percentage of 
undecided respondents grew from 12} to 23% • The response pattern for the 
si ement *vqu prefer to work individual Lv pother than wi^h XSqji^ showed 
slijOlar results, with a majority of the staff preferring to work on a team 
rather than Individually* 

Sclenoe, boae eoonomloa, shop and soolal stuc'^^^es teachers aooount for 
the ahlft In the undeoldeds. In the post- test, three of six soolal studies 
teachers were undecided; four of saven shop and houe economics teachers were 
undecided; and two of five aolenoe teaohera were undecided. This Indecision 
may be the result of different working definitions of a teaching team. For 
instance, hose eoonomioa and ahop are . part of departmental teams, but they 
io not meet with a sohool-withiD-i^aohool team. Ih«y may not consider them- 
selves to be members of a teaching teas. As mentioned in the preceding 
question, science teaohera have bean on a 8uooesafu).ly working departmental 
team and are undecided on the value of an Intardepartmental school«wlthix>-iH 
school team. During an lo-depth interview an academic teacher was asked, 
"Vould you like to see changed in the team, what should it be or what should 
it do that la not being done now?". Thia teacher responded: 

I think It would be better if the team could Include 
some specialists, som^ow, some way, so that you vould not 
just see the other teachers that you have for an acadeolc 
subject, but you would also be able to talk to a teacher 
who has that person in aay, home economlca or music or 
shop and get some insight and feeling of how that student 
is doing in that aubject, too. 

This teacher's idea of teaming had been consistent: "I like to work with 
other teachers, hav« always valued working with other teachers, and I dis- 
like being Isolated. " 

A spedaliat teacher, responding to interview questions about the teaAK 
ing of teachers in sohool«withlo»ap school, said: 

Veil, I am a specialist, a specialist is not part of 
any school ... so I don't have much ccutact with any of 
the schools .... I think specialists a^ould be on a 
team. I think we should be assigned to some school. 
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An aoademlo teacher waa aalced "Do you think teaming Is valuable?- and 
connected : 

Definitely. Becauae I think we have a better hold 
on klda and we know kida better. It isn't a matter of look- 
ing fit a youngster in Isolation and aaylng - . . . he isn t 
doing well m daas. and Just putting them through an assem- 
bly line and really not thinking about that. When you meet 
somebody else and say, the same person isn» t doing very 
well in a oouple of other classes. It may not be you, but 
it might be something going on with the youngster. 

Tben the same teacher was askod "Does teaming affect your working 
conditions here?" 

I would say so. I t^iink insofar as you have a hold 
on youngsters and a better way of dealing with them. It c««r- 
talnly affects it. 

The final question on teaming was -Do you think It afxacta the 
studeS?. achleJwent and lew-nlng condition.?- Ihl. teacuer responded: 



Tea, because I think on a dleolpline end of things, 
I think it keeps a better view of the discipline problems, 
on the learning altuatloam, 1 think if th* youngster la 
harlng problem* I think we're more llk-ly to idenUfy 
younnters with lewning disabilities mid learning prob- 
laiw in a teaming approeoh rather than Juot seeing them 
one period a day and then not thinking about them. When 
you get together with a oouple of other i^chers, and you 
Ce flndlnTthere are the same dlffiooiUe. cropping up in 
other classes, you are more likely to look at it and say, 
I'd better make a referral about this. 



Another academic teacher said: 

Well, the only thing that the team is now, really, 
is Just, a group of four individuals who share the 
same ritudenta. And we know we share those students. 
So that dialogue about th't students and their parUoular 
problem and concerns is more possible. But we're very, 
very far away from true teaming. Or even less than true 
teaming. We Juat really, we've completely departed from 
the concept. The only thing that I said is that it doea 
allow dialogue about kids we have in common. 
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Reaearab Oueatlon iZHi M Q> ganl national ^^angp.g ^ ^ / unior Hiyh ^nific^ 

ataff'a BOrCaPtlQM aL Jofc aatlafaotlon? 

Four questlona on tbo School Survey referred to staff job satl3t£.ctlOQ 
(#1, 20 1 21, 22). On the priHtest only 2k% of the school staff (30% of the 
repeaters) agreed that their "Qurrant aghnduia J2aat utiiigaa vour talont 
as a taach#r.< la the post-teat ^2f agreed (44]^ of the repeaters). On 
each test approxlaately 30t were undecided* In all, 56% of the staff on the 
post-test did not agree that their current schedule best utilized their ta* 
lent as a teacher* The shift tcvard nore agreenent occurs In all subject 
areas except Bngllsh, solenctit and special education where there was oo 
change (see Table 6) « 

On the pre»test 6Hi of the staff agreed that they vere "aatiafied 
working HiSJl JLbft preaant jBfiflLbflU OL thair xma* ' On the post-test 83^ were 
In agreeaent. Only one person disagreed with this stateaent. Agreement rate 
of the repeaters group was nearly the saae (66i and 84]^)• On all three USS 
Intensity subsoalest high, low, and moderate groups tended to respond to 
this question In the same pm!;tern as the composite. 

Although respcnmes to the previous question Indicate that staff la aat* 
Isfled with the present members of their teams, they are not satisfied with 
the present ability grouping of students* In b^th the pr*- and post^tests 
only tv^flf the of the staff agreed that they were iMtii Mftad with xhA 

jmaaflJlL hCMWDBOUa JUOfl hefca-^ganaoua iarQunirtg jji atudanfca. < In the 

repeaters group 531 agreed on the pr#-testt but only 40S agreed on the post- 
test* Desplta ohanges %o hooogeneous * grouping In math and English only two 
of sl^: math teachers and two of fire English teachers were saUsf led with 
grouping on the post»test« 

The AlCS Initial Staff Opinion Surrey (SOS) In December of 1981 Indi- 
cates that both aoademio and noi^aoademic teachers felt that math and English 
should be homogeneously grouped^ and that speolalst social studlest and scl« 
ence should be heterogeneously grouped (39 of 44 staff agreed In each caae)« 
Purthermorct 32 of 44 respondents were In disagreement to the statement 
that homogecAious grouping by ability for all classes was best* 

In the Intenrlew In 198r one academic teacher responded to this Issue 
as follows: 

I disagree with ability grouping only as far as going too 
far with it. Hy only fear with ability grouping la that we 
do not get to a stage where every single class will be grouped 
fromt you knowtthe top, top, top to the top to the middle top 
and then middle, middle and then lower middle and so on« I 
don*t feel that every single class should be groL^ped. I feel 
that, sure, some students who are deaervlng and e:ccel and have 
thftt ability to move on academically on their own ahould have 
that opportunity. But I think that is a small number of students 
compared to the majorityi and I think that the majority of atu- 
dents prefer just ;.o wor!: as the group and learn from each other 
not just from people whc may be the exact same ability. 
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TABLE 6 

School Survey Reaponaes on Job Satisfaction 
1. Tour current schedule beat utlllxea your talent aa a teacher. 



Total 



pre (nrl|6) 
post (n^'iS) 



42^ 



29% 



Ondecldad 

m 

29% 



Repeatera 

pra (n.37) 30* 
post (n>26) HH% 



3^% 



30% 
25% 



20. Tou are satisfied working with tfaa present nembers of your teaa. 



^1, 



Total IgCfift 

pre (:i«39) 6H% 

post (n«4Q; 84* 

Repeaters 

pre (ns38) 66$ 

post (n»38) 84$ 



DlaagTflci 

21$ 
2$ 



19$ 
3$ 



llndftctdad 

15$ 
14$ 



15$ 
l-> 



Tou are satisfied with the present boBogeneous and beterog'&sous 
grouping of students. 



Total 



pre (ns45) 
post (nB45) 



jIgCflft 

42$ 
38$ 



Diaagrce 

29$ 
31$ 



tlndiieldad 

29$ 
31$ 



Repeaters 

pre (n«36) 
post (ns35) 



53$ 
40$ 



17$ 
31$ 



31$ 
29$ 



22. 



Total 



igCflt 



post only (ns45) 33$ 



■ales 
females 



32$ 
28$ 



Diaa/gflfl 

44$ 

56$ 
30$ 



Ondaoldad 

23$ 

30$ 
16$ 



ERIC 



years of 
experience 

4>12 

120- 



21$ 
42$ 



24 



31 



71$ 
35$ 



8$ 
23$ 



7 



When Qonnii^rins the relation of grouping to students* learning and 
ftcbievaaenti this teacher also said: 

I think in the Junior high if you start grouping and Just 
group all lower kids together you get a detriaental affeot on 
learning^ and it beooMS striotly discipline situation. And 
that I do not want to see happen. I think that the better 
kids froa the better hoses can learn a lot froa kids who come 
from aore disadvantaged backgrounds by being with then in class, 
and that the disadrantaged background children can learn from 
the oois vith a better background. I think that is a valuable 
exj^ienoe, and I think Junior high students are better for it. 
So I donH feel that they should be separated according to - 
Oftentimes^ their ability is also so much money their parents 
make or hov good their parents situation is outside of school. 

Another teacher spoke to the effect of homogeneous and heterogeneous 
grouping of students on teachers' working oonditious^ 

Its a hard question to answer. Ve have different subjects 
and different concerns in all those subjects. And then right 
within agr own subject, there is a variety of oonoerns about 
what should be homogeneously grouped or heterogeneously grouped. 
Unfortunately, there isn't aiqr other way to teach English but 
homogeneously groupeil daases. And, I guess the kind of homo- 
geneous groups that seem to work in English, grouping together 
kids of highmr ability who are pretty much well above average. 
And not grouping the rest of the people. Z think what was al- 
wtys bad about homogeneously grouped classes was the bottom 
groups of almost no ability being stuok together. It was an 
atmosphere of despair and oonfusion» I think, in those really 
low ability olssses. 

A specials teacher said: 

X would say that all of our classes are heterogeneously 
grouped, meaning kids of different abilities are in the class. 
I personally think that it makes it very difficult at times - 
especially - citing ay class again where you have soae ex« 
treaely oapable kids and there are other kids who are behavior 
prohleas because th^ are not as oapable. There are tlaes 
that we get a large group of kids incorporated into the class 
that are special needs students. It would be a lot easier if 
they were spread out one or two here and there rather than 
getting six of thea in a class of 22. In the seventh grade 
this year it happens that we pick thea (the special needs 
students) up sixth period which is our last class and that is 
making soae classes a bit difficult. These students require a 
little more attention and so forth. I aa not totally in favor 
of isolating them by hsvlng them all in one class, but at the 
saae tiae it would be nloe to have soae homogeneously grouped 
kids. They are doing this for algebra. They are doing this 
for advanced English, and you know, if there is an interest or 
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a need on the student's part to do it In a apeolals areai I 
oartalnly vould like to aee It In art. 

Quaatlon #22 appears on tne SS post*test only* It vas an attempt to 
determine the Impact of the Increased salary levels vblob took effect for 
the school year 1982-83. Composite responses to *aftl*T inQressa has maaa 

difference AL Iwel ii£ job /^^fciaf motions shov more disagreement 
than agreement • 56% of the men vs. 309 of the vomen disagree. Although 
the rates of agreement vere similar, more men than vomen were undecided. 

Vhen oompmrlng responses to the salary questions in terms of yearj of 
experienoe, H2% of teachers vith more than 12 years of experience agree 
while only 211 of less experienced teachers agree. 35% of taachers with 12 
or more years of axperienoe disagree, while 71$ of the less experienced 
teachers disagree. It is pertlMnt to note that the salary increases wer<o 
more substantial for the more experienced people. 

In a Comparison of Ranks of Attributes that contribute to vocational 
satisfaction, Douflas Heath (1981) reports that on 26 attributes salary or 
incoms ranked 28th in importanoe and 28th in actual satiafaotion for teach- 
era which vas similar to other professions where salary/inoome was ranked 
28th in importanoe and 27*5 in aotual saUsfactlon« 

Some responsss from staff members on the salary qusaUon are inter- 
estings 

Baliere it or not, the raise, the nooey raise vas not 
so nuob a faotor vith me as it vas that th# faot that my 
vife vas rehired in teaohing. It la very depressing vhan 
you have your vife at home vbo has bean laid off tvioe as 
a teaofaer and is very upset about that and have oome in to 
vork and try to taaoh« So as far as the rsise that is a 
very fDod thing, I think as teachers ve daserve to be paid 
much better than ve are» but for me to have wr vife have 
professional aatlsfaotion and be back to teaching la more 
valuable. 

Another taaoher said: 

Tou knov, its hsrdly percMptible in today *s economy. 

ftmAMi-ch Qusfltion 2q: flp nrg^n-f^aMrtMl nhAng^a at the Junior HiA affsct 

ifcMfftg MreeptlQM nf onftnun^ ftafcion with nnlleAgues? 

Threa queations on the School Survey referred to the time staff mem- 
bars have for oommunioating vith their colleagues (#3, 4, 5)« On both the 
pr*» and poat-tests, only one-third of the ataff agreed vith the statement, "Ifiu 
)} a yfl ttmrn^ tq t fP g tq other atmff ^fmh^w^^. m £f ^0 f ^tr ataff agreed that 
they had "JEJLlft Jm ?bare ideas and aaf rials uXttl pther ataff jBCabflU* " Mk)re 

Staff agreed that they had "iiift la liiAfiuaa afcudaiiL nmhl fwa ^iiJ^ a jqqIs. 
IfiAgua*" Responses from repeaters on all three questions are vithin 2 to 5 
percentage polnta of the totouus (sea Table ?)• 
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TABLE 7 

School Survey Responses on CooounioatioQ wltb Colleagues 
lou have tliM to dlaouss student problems with a ooUeague. 



Total AgTHa Diaagr>ia tlndacldftd 

pre (n«47) «3J 34$ 23% 

post (n.il7) 55% 23% 21$ 

Repeatars 

pre (na38) 39$ 37$ 2<»$ 

post (n»37) 57$ 22$ 22$ 

Tou have tlaa to talk to other staff nembers. 

Total iAiflA Djiflagflfl nndeeldftd 

pre (n«47) 38$ 40$ 21$ 

post (n«J»7) 38$ 32$ 31$ 

Rapaatars 

pra (ii«38) 37$ 42$ 21$ 

post (b«37) 38$ 27$ 35$ 

Tou have tlaa to share IdaM and oatarlals with othar staff 

Total iSCAA PlMgrM nnAmMAmd 

pra (n«47) 30$ 21$ H9% 

post (n«46) 33$ 'j7$ 30$ 

Rapaatars 

pra (n«38) 32$ 50$ 18$ 

post (n«37) 38$ 35$ 27$ 
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On the quaation about time to diacuaa atudeat problaaa wltb collaa^ea^ 
tba ahlft toward greatar agroaaent la tba poAt-teat aeaoia to have occurred 
acroaa aubjact araaa, and nay ba tha raault of nora ragular taam meetlogs, 
or aora taaohara (a.g.y apaclal aduoatlon taacbara) particlpatlog In teas 
maatlngs* Baoauaa taaa aaa tlnfp tand to ba davotad to dlaouaalon of atudant 
problaa^t ataff Msbara nay facil thay bava oora tlsa avallabla for tbla kind 
of ooanmlcatioa with oollaagu«ia tkao for aharlng other Idaaat matariala, 
and oonoarna* 

Hhan aakac'i, "Dc you faal that you have aufflolent tlaa to ooianunlcata 
with your falUy; taaohara?* oo^ taaohar aald: 

Not I doa*t« That to ea la the biggest problea In the 
aohool la the laok of coBBunlcatlon between teaohera* There 
la Juat DO tlM to aee other teachera other than the onea 
that you work with In your particular aohool. There la Juat 
no tlM to really alt down and talk with teaohera In general 
during the aohool day. 

Another teaober reaponded: 

Abeolutely not. There la Juat not enough tlae In the 
day to be able to either oomnloate with oolleaguea about 
problau or oonoerna within the wifaool or the building or 
about atudeata or about ldeaa» projeota or whatever. 

On all three queatlona oonoernlng ooaaualoatlon with oolleagueat ahop 
and horn eoonoaioe teaohera tended to agree» and aoadaalo teaohera tended to 
dlaagree that tbay had tlae to talk with other ataff aaabera. For exaaplot 
en queation #3^ alx of aeran ahop and hoaM aoonoaloa teaohera agrae they 
have tlM to dlaouaa atudant prohleaa with a oolleaguat while 10 of 22 
aoadaalo teaohera agreed. On queation iH, five of aaven ahop and hoaa 
aoonoaloa teaohera who reaponded agreed they bad tlae to ahare Idaaa and 
aatarlalat while only five of the 21 aoadaalo teaeliera who reeponded agreed. 
Shop and hoaa aoonoaloa teaohera ahare lunoh and planning perloda and have 
rooaa looated near one another. Baoauae of tbla they aay have aore oppor* 
tunlty to ooaaunoiate with their oolleaguea about atudant probleaa as w^jII 
aa other Ideaa as« aaterlala. 

A apeolala teaohert bowevert noted: 

Xeat I do. I have plenty of tlae with theat talk to 
thaa .... Of oourae» the oolleagiuea I ooaaunloate with 
are aoatly ahop teaoberat and I apent 95t of agr tlae right 
In tbla rooa and they are pretty great - oooperate about 
what kind of prograaa we runt thlnge like that. 

Baaearch Qunatlftn SPAt Jg nmnlTfttlOnil fihingfll At JAft ihlPlnr iligh Allflfil 

at^ff'ft nmrGmnttanm of cqmhuiM Mfclon with erimlnliw 

trgtlQO? 

Four qoeatlona dealt with laauea of ooaaunlcatlon with adalolatratlon 
(#l6t 17t iSf and 19). Coaaunloatlon with adalniatratlon waa alao addreaaad 
during the Individual Intervlewa with a aubaet of ataff. Three different 
ataff ooaaented aa followa: 
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For the moat part, I think we have time during our 
planning period and they (adainiatration) were pretty 
good whan you want to seat Kith th*n» 



I guesa I don't peraonally aake tine. If it doesn't 
oonvanlantly fit into ay aohaduJa, I sake an adjuataent 
aoaeboH. whether it mum getting aoaebody to oover a 
olaaa for a few ainutes or atopping into the off ioe and 
aeelng if the prinoipal haa a free apaent aeoond period 
toaorrow or, is 7th period better cr aoaething like that? 
Since we haTe a new prinolpal here, I have felt aore &t 
ease coMunioating with adainistration. I think he haa 
lent that to the ataff. With hia uture, you know, 
Baking tiae arallable first thing in the aornlng if you're 
passing through and hare a qulok ocnoern or ooaaent or 
vha'cerer, you oan take that few ainutes and know he will 
be thare. 



I feel that for the aost part I have tlae to do that 
only baoause I aay feel a little mrw ooafortable working 
with the offioe now tiisn I have in the past and so If I 
do hare soaathing, you know, I feal oonfidant enough to 
go down and aay what I think. Vhether or not angrthlng 
is dona about it is stUl an issue « but at least I feal 
I oan 00 down and aay what I thinks 

But, when askad spaolfioally to respond to the following school survey 
stateaants, staff opinion was aore varied and aore nagaUve regarding their 
oomnioation with adainiatration in teras of involveaent in deoision 
aaking and olarity of foala on taaaing and grouping (see Taole 8). 

Juet o»*r one quarter of the staff on both the pre- and poat-teat fait 

they "hava baan Involvad Jjl *ehadtnifi» AmM wlana j^A tiflMlng* " Responses 

froa repeatara ahow the aaae resulU. 

A seoond question dealing with rxMUunioation with cxlalnistration was 
Tou hava haan Iniralvad In aehadullnit ^anialnna on heterogenSPUa UUL htaOs. 
Mnaoua mftmninm fl£ Maaaaa. ■ On thls question only 23> of all Staff agreed 
on the pre>test, and orly 33< agreed oo the post-test. In the group of re- 
peaters, roughly the aaae peroentage of agreeaent ooourred. 

On tha question, *xau. ACft Qi**'' A&OUL ibft SUdA OIL rifilinl ng. " the per- 
centage of staff who agree goes froa 21* on the pre- test to 30> on the post^ 
test. The peroentage of staff who disagree changes froa 59% on che pre-teat 
to 33< on the post-Ust. Ondeoldeda double froa the pr»-test to post- test. 
Beoausa of a naw principal who took office in aid-year, ataff aay have been 
unaure and, therefore, the increase of undecideds aay ahow suspended Judg- 
aant. Even with soae scheduling changes and the principal being in bis 
first full year in Pall, 1982, less than one-third of the staff in Fall, 
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TABLE 8 

School Survey RG&pooaea on CoDmunlcetlon with Admlnlstratloa 

16. Tou bav« been Involved In aohedullng deolalons on teaming. 

Total Agpaa Dlaagrea Undacldad 

pre (n.iJ3) 27* 52J 21* 

poat (n«44) 27* 64* 9% 

Repeaters 

pre (n.35) 31* 57* 12* 

poat (n«34) 24* 65* 11* 

17. You have been Involved In achedullng declalooa on heterogeneous and 
homogeneous grouping of olasaea. 

Total laiaa. DlMgraa OndflQldad 

pre (n>il3) 28* 63* 12* 

poat (n-45) 33* 60* 7* 

Repeatera 

pre (n«35) 31* 63* 6* 

post (n«35) 34* 60* 6* 

18. lou are dear about the goals of f.eaalng at PJHS. 

Total iuguA ni aayraa Hndaoldad 

pre (n*46) 24* 59* 17* 

poat (n*46) 30* 33* 37* 

Repeatera 

pre (n«37) 27* 51* 22* 

post (n-36) 33* 31* 36* 

19. lou are olear about the gpals of heterogeneous and hooogeneoua grouping 
of atudects at PJHS. 

Total jLgCAA ni aatrraa Dndatildad 

pre (n«45) 29* 44* 27* 

poat (n«47) 21* 45* 34* 

Repeatera 

pre (n>36) 36* 39* 25* 

poat (n-37) 24* 35* 41* 
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1982, la clear on goals of teaming while more than two-thlrda of the staff 
Is either unclear or undeoided. In the group of 37 staff who were repeat- 
ers, taking both pr»- and post- testa, the peroentages were very similar r 
agree, disagree, and undeoided. 

In the final question dealing with the Issue of commundatlon with ad- 
ministration, ■Yflu ACfl £iau. AbtmL JJaa jaaia oL hntorogeoooua WQUP l n g oL 
^tudnnta. - th 4taff (and repeaters) are even less oleer about the goals of 
plouplng m Pall, 1982 than they were In Spring, 1982. In Pall, 1982, only 
21J of the school staff feels they are dear on goals of grouping (10 out of 
47 teachers). If responaes from the shop/home eoonoalcs teachers are not 
Included, then only 12j of the school staff agrees thac they are dear on 
grouping epals In the «-«Jod. The changes from Spring to Fdl show drops In 
peroentages of agreement, similar levda of dsagreement and increases in 
percentage of undeddeda. 

In the group of repeatera, teaohera who have been at the achool for 
yeara. the ahlfta are dightly aore pronounced: agreement on darity of 
grouping goala drop* from 36% to 24Jf, ditagreement dropa alighUy from 39J 
to 35^, while undeddeda inqrease from 25% to 41 f. 



Rflaaaroh Ou0AtiflII i2fll »».«inlg>tlQHel ehangaa At JJlft jjjuilor. Jilgtl Jtlflflt. 
jaaaaLsmwmaujmxMu^ ^^^^^^^^ fc^mohtvig .*»i>T«.iint? 



Staff mambera were aak^ad four queationa rdating to thdr teaching as- 
dgnment (#11, 12, 14, 15). OlTan the atatement, -AZflCZfiOO. Ab&ul^ lAacb. 
XfladlM.- on the Schod Sunrar, 48J agreed on the pr»-teat and 6lJ agreed on 
STpoat-Uat. Reaponaaa of repeat«>a were aimllar. Since 61J of the ataff 
agree, thia queatlon might bear further imrestigatton when oonddering 
curriodum deTdop««nt. The ARCS team feda thia queatlon la open to inter- 
pretation. It wodd ne«l probea to draw further conduaiona. For example, 
were teaohera uaing a reference point of teaching readng in content area or 
teaching readng aa a aeparate aubject? It wodd aeen readng baa wide 
aupport among achool ataff. The datribution of acorea on high, moderate, 
and low aubaodea pardlda datribution on the oompodte (see Tade 9). 

Staff were asked, "lift XSH ^r'mfmr tm»f>hina siSA MniA iflltfil?" At pre-test 
41? agreed and at post-test 55% agreed. In both years (1981-82 and 1982- 
83) academic teachers prefer teaching one grade ievd. Ody three (3) out 
of twenty (20) academics on the poat-teat daagreed. Ten (10) out of dx- 
teen (16) apedda and apedd education teaohera daagreed on the post- 
test. The change from pr»- to poet-teat in agreement occura in the areas or 
induatrid arte, home eoooomica, art, mudc, and phyaioal education. The 
ABCS team oodd not account for thia shift. 
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TABLE 9 

Sohool Survey RespooMs on Teaching Assignmeat 



11. Every teactair should teach reading. 



ERIC 



Total kBVfim 

pre (0*46) 48$ 

post (nsll) 6^% 

Repeaters 

pre (tti37) 5^t 

post (d«3»») 59* 



26% 
23* 



2Ht 
2H% 



12. You prefer to teaob one grade level. 



Total Agraa 

pre (nsJ|2) HM 

post (as44) 55* 

Repeaters 

pre (n.36) 39* 

post (n»35) 60* 



Dtaagraa 

48* 
24* 



50* 
29* 



Ondagided 

24;t 
^6i 



24* 
18* 



Dndeeidad 

11* 
11* 



11* 
11* 



14. Scheduling should permit a matohup between teachers' teaching styles 
and students' learning styles. 



Total igcfift 

pre (n«46) 61* 

post (n«45) 49* 

Repeaters 

pre (wi37) 57* 

post (n-36) 53* 



4* 

15* 



5* 
IT* 



OHdaoldad 

35* 
36* 



38* 
31* 



15. Scheduling should be done so that class loads are relatively equal. 



Total 

pre (n«46) 
post (n«46) 

Repeaters 

pre (na37) 
post (n>36) 



77* 
80* 



78* 
78* 



DlaagTflfl 

14* 
11* 



16* 
14* 



Undaoldad 

9* 
9* 



5* 
8* 
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staff were asked if they thougbt ' ^floheduiing .ali^iuid j^ficmlL A io^^ ^ 
between teacher » a teaching jitxifi ^ atudent'a learnlnK iaimfii. " 6U agreed, 
4S disagreed, and 35% vera undecided on the pre- test School Survey. 

When asked If they preferred scheduling ^£SL ihal, cilaaa loada are 
relatively equal ?* staff agreed on both pr^- and post-tests* 

Reaearoh Quaatlon #21; JiSi organizational changaa ^J;^ JwniOr High jSlf^^fi^L 

fltaff'fl Deroeption of time management and olanrL ng? 

Four questions on the School Survey referred to tine management and 
teacher planning (#6, 7$ 6, 13)* 

Question nuaber six asked whether "there la timg jojo^ teacher^^made 
materials and leaaon Plans?" In the protest 36} of the teachers agreed; In 
the post«-test 47!( agreed with the statament* In the pre- test 36f disagreed 
while In the post-test 26% do not feel they have time to make materials and 
lesson plans* 27$ are undecided both times (see Table 10) • 

Staff were asked whether "JC&U iUKft ti"^ ISL XfiCB leaaog ot^^eotivea and 
break them down ±ptq mmanet* atena ^" On the post*test only ona-thlrd of the 
staff agread* Most teachers either disagreed or were undecided*. 

The next School Survey queatlon asked whether *XfiUil «<>heduie pro^ 

videa manni na time XSL Aeftowaodate Individual differeneea AOQAg Studantfl* " 

On the pre-test 26% agreed, and 23% agreed on post-test* There was movement 
from 59% disagree to 45$ disagree from pre-test to post-test* The shift was 
found to be primarily In shop and home economics* It may point to the fact 
that theae subject areaa having oommon planning time and smaller classes are 
Bore able to aooomn>date Individual dlfferenoea* 

The last Survey Item deals with the Idea that "^^fiti teacher ahould 
have JUBft TWM"^ pift»n^ time, " The majority of prof easlonal staff 
agreed with this statement* 

Reaearoh Queation a^! !& iffifll jgacltaL ABl InYOlYeBent Ifl JOllCY dflClalQP 

malring related ataff morale/ lob aatiaf action? 

In examining teacher responses on the School Survey in relation to 
teacher level (hl^^t wderatet low) on the Human Sarvlcea Surveyg the ARCS 
team found significant differences In the areas of comnunlcatlou with col- 
leagues, communication with admlniatl^atlont and teacher plannlxig and time 
Bianagement* 

Communi nation y^th ooHflagUfiA* When looking at responses of teach<ira 
who scored In the hlgh^ moderate and low groups on the HSS^ the iHCS team 
found that teachers low In depersonalization and emotional exhaustion felt 
that they did have time to talk to other staff on all three questions con- 
cerning communication with colleagues. Those who were high In emotional 
exhauatlon and depersonalization felt that they did not have time to talk to 
colleagues* In addltlout teachers who have low feelings of accomplishment 
tend to feel they do not have time to oommunlcate with colleaguest while 
those who have high feelings of personal accomplishoant do tend to feel 
have time to talk with colleagues (see jfable 11). 



1ABLE 10 

School Survey RespoDses on Tiae Maoagemeat and Plaonlng 

6. There la time to make taaoher-Di;de naterlala and lesson plans. 

Total Dlaagrae Dndacldftd 

pre (ns4J!) 36* 3o5 27> 

peat (n«ii5 k7% 26% 27% 

Repeaters 

pre (n»35) kQ% yi% 23% 

poat (n«36) 53* 28* 19^ 

7. Tou have tine to fom objectives and break thea down Into aoall steps. 

Total Agraa Dlaa^qa tlndaoldad 

pre (n«43) 315* 37* 28* 

poat (n«44) 3Z% 3'* 32* 

Repeaters 

pre (n.<i34) 38* 41* 20* 

post (n-35) 37* 3»* 29* 

8. Tour aohedule provides planning tine to acoouaodate Irx^vldual 
differences aoong atudents^ 

Total IgCflft D^aagrea Undaftldad 

pre (ns46) 26* 59* 14* 

post (ns46) 33* 45* 22* 

Repeaters 

pre (n«37) 27* 59* 14* 

post (n«37) 38* 43* 19* 

13* Every teacher ahould have the same aoount of planning time. 

Total IgCfift niaagraa Undaoided 

pre (n«46) 74* 15* 11* 

post (n«47) 62* 17* 21* 

Repeaters 

pre (n«37) 6£* 19* 14* 

post (ns37) 62* 22* 16* 
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TABLE 11 



School Survey ReaponMs on ConuBunloatloa with Colleagues whlob Varied 
Significantly According to Hl/Moderate/Lw Levela of Emotional Exhaustion 
or Personal Accoapllatunent or Depordonalizatlon* 



COMHDNICATIO:; WITH COLLEAGUES 

4. You have time to talk to other staff oeabers. 

Response to Survey Item #4 

AgEUL DtsM graft Ondaeidud 

Feelings of Qaotlonal Exhaustion 

Hi intensity (nsl6> ^3% 63% 25% 

Moderate intensity (nsl3} 30) 23% 

Lev intensity (nsl6) 69% 6% 25% 

Response to Survey IteiB #4 

igcflft DiMgrefl ondftQidftd 

Feelings of Personal Acconplishttent 

Hi intensity (^^12) 61% 25% 6% 

Mo4erati^ intensity (ns17) 2^% 35% 

Lev .intensity (rsl^) 271 27% k7% 

Response to Survey Item #4 

iscflt Diaagree iixt^nnidtd 

Feelings of Depersonalisation 

Hi intensity (n»15) 33$ 47 j 20% 

Moderate intensity (nsl6} 3I) 3]% 36% 

Low intensity (n«13) 5^% ^5% 3^% 



•Three subscalea on The Human services Survey (Haslach Burnout Inventory, 
Haslach 4 Jacksont 1980) 
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TABLE 11 (continued) 

School Survey Responsaa on Communication with Colleagues which Varied 
Significantly According to Hi/Moderate/Low Levels of Emotional Exhauetion 
or Personal Aooomplishaeat or Deperaonalization 



COHHONICATION WITH COLLEAGUES 

3* Tou have time to disouse student problems with a colleague. 



Response tc Survey Item #3 
Agree JQi^^ai^jifift Undecided 



Feelings of Emotional Exhaustion 



Hi inteoalty (0*16) 


31J 


4^JS 


25% 


Moderate Intensity (Qal4) 




2^% 


29% 


Lov intensity (n*l6) 


88} 


6% 


6% 


Feelings of Personal Aoooffipllsbaent 




B% 




Hi Intensity (n>12) 


91J 


0% 


Moderate intensity (ns17) 


4U 


35% 


23% 


Lov intensity (n*15) 


40} 


20% 




Feelings of Depersonalization 






^3% 


Hi intensity (n>15) 


40} 


47> 


ModeraU intensity (nsl6) 


50% 


25% 


25% 


Low intensity (na13) 


66% 


0% 


14J 



5. Tou have tine to share ideas and material with other staff members « 



Response to Survey Item #b 
Ayree Dlaayree Ond^clded 



Feelings of Emotional Exhaustion 



Hi intensity (nsl6) 


6$ 


69J 


25% 


Moderate intensity (oall) 






55% 


Lou intensity (na15) 


67i 


13J 


20% 


Feelings of Personal AoooaplisbMnt 






6% 


Hi intensity (n«12) 


67J 


25% 


Moderate intensity (na17) 




35% 


41J 


Lov intensit* (na15) 


20} 


47< 


33% 


Feelings of Depersonalization 






27% 


Hi intensity (n>15) 


27> 


47J 


Moderate intensity (na15) 


20% 


47J 


33% 


Lov Intensity (na13) 


5^\% 


\5% 


3^% 
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with admiri-iatpation. It la inter estifig that on tho HSS 

Personal Acoofflplishoent «>ub,<sc<^«, the percentages are quite different froo 
the composite on the question cf staff involvement ^ aoheduling declsiona 
SiR grouping. Of staff having ^ligh feeli.ngs of personal accomplishnent, 6H% 
agree with the sUtenent, while 79S of staff with low feelings of pt jonal 
aoooraplishnent disagree with the question and say they have not been in- 
volved in soheduling deoisioos on grouping (see Table 12). In the oofflposlte 
School Survey responses (from Table 8) in Fall, 1982, 60% of the total staff 
(and the saae percent of repeaters) feel they iyive not been involved in 
decisions on grouping. 

On the teaolng issue, 555 of staff in the high personal acoomplishfflent 
category agree that they have been involved jji acheduiin^ dedaiona ^ 
laaaiLS. while only S% of etaff with low feelings of aocompllshaent agree. 
School Survey oomposite r*isults on this question, as reported earlier in 
Table 8, show that only 27S of the total staff in Pall, •.982 agree that they 
have been involved In sohedullcg decisions on teaolng. 

On the HSS subsoale for Bsoticnal Exhaustion of those staff in the high 
enotlonal exhaustion category, only 6% agr»« they are clear sm goal^ p£ 
laaaiBg. whUe 5OS dlaasre*. In the aodarate and low categories of eootional 
exhaustion, alaost the opposite is true; H6% of staff «ith low or aoderate 
disagree' ****** ^*^ **'* *^***' **** grouping and ot / 18} 

Staff who aooro high on the E»otlotiT.l Exbaustlon eubscale of the HSS 
have a 6S agreeaent rate with this quer i^on on .filicii^ sL goals 0/ arQuDlM. 
while 37% disagree, and 56% It^oate th^, are undecided, m the^oupof 
staff with moderate levels of wUonal exhaustion. 15| agree they are clear 
on grouping goals, 3IS disagree, and 5H% are uoteolded. m the group of 
staff with low levals of eM»tloaal exhaustion, HH% agree they are clear on 
goals of grouping, 25^ dlsagrr^e, and 3U are undecided. Thus, it is staff 
with low levels of eBotiomu. exhaustion who have the hlgbest agreeaent rate 
with the question on clarity of grouping goals. Proa the oowposlte School 
Survey results, however, only 21$ of the total school staff agreeing that 
they are clear on goals of grouping (refer to Table 8). Ve can see that the 
issue of hoaogeneous and heterogeneous grouping la still an issue of concern 
for the school. This issu^ appeared In our original Staff Opinion Survey 
(SOS) in Winter, 1981, as a itf^ority concern of the staff, and it appears to 
oontlnue to be a aajor unclear Issue in the school. 

There does seea to be a difference on the HSS subscales in teacher 
response to the sUteaent that they have liaa la aakn. aafcariaia and laaaon 
B i a n a * staff who feel low levels of personal aoooapllshaent (40$ disagree, 
20S agree) and high levels of raotional exhaustion (50% disagree, 3 if, agree) 
feel that they do not have tiae to aake aaterlals and lesson plans. ' The 
opposite is true for staff with high feelin^-s of personal aoooapllshaent 
(66% agree, 12$ disagree) and low levels of eiotlonal exhaustion (60$ agre4«, 
13$ Jisagree); they do feel they have Uae to aake aaterlals and lesson 
plans. 
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TABLE 12 

School Survey Responsdfl on Conuaunlcatloa with Admlnlatratlon which Varied 
Slgnlfloantly Aooordlng to Ul/Moderate/Lovi Levels of Emotional Exhauatlon 
or Perftonal Aoooapllabaent or Dapersooallzatloa* 

COHMDNICATION WITH ADMINISTBATION 

16. Tou have been involved In scheduling decisions on teaming. 



17. 



Response to Survey Item #16 



jigCflft 



Diaagrae Undeolded 



Accomplishment 



Feelings of Personal 
HI Intensity 
Moderate Intensity 
Low Intensity 

Xou have been involved In schi^dullng decisions on heterogeneous/ 
homogeneous grouping of classes? 



(n«ll) 


55% 


'-*5i 


0$ 


(n«17? 


18J 






(nal3) 


Si 


6M 


131 



Fsallngs of Peraonal Aooonpllsbaant 



BasponM to Survey Itea #17 



HI Intensity 



(a«11) 



Hoderate intensity (n«77) 



Lev intensity 



(n.14) 



64f 
29% 
1« 



7U 
79i 



18$ 
0% 

n 



18. Tou are clear about the 8oaJ.s of teaolng at PJHS. 



Responsa to Survey Itea #18 



Feelings of Eaotional Exha'istion 
EL inten.ilty (nal6) 
HoderaU Intensity (n*13) 
Low intensity (n«15) 



6J 
38J 
53* 



50< 
15J 

20% 



2n 



19. 



Feelings of Personal Acooapllsbaent 
Hi intensity 
Hoderace intensity 
Low intensity 

Tou are olear about the goals of heterogeneous/booogeneous grouping 
of students. 



(o«11) 


*5J 


36% 


in 


(n«17) 


35% 


47J 


18* 


(n«15) 


n% 


20% 


67> 



Feelings of Eaotlonal Exhaustion 
Hi intensity (q»16) 
Hoderate intensity (1^13) 
Low intensity (n«16) 



Response to Survey Item #li9 
IgaUi niangrae llnrtocldad 



61 
15> 
1141 



38} 
3U 
25% 



56% 
315 



_ 
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*Three subscales on The Human .lervices Survey (Maalaob Burnout Inventory, 
Maslaob 4 Jaokson, 1930) 
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TABLE i3 

School Survey Itoma of Teachar Planning and Time Managenent which Varied 
Slgnlfloantly According to Hl/Moderate/Lov Levals of Etatotlonal Exhauatloo 
or Paraonal Aoooap] iahnant or Daparsonallzmtlon* 



6. Tbare la tine to make teacher-oiade materiala and le«^80u plana. 



Poelinga of EiTiOtlcnAl Exhaustion 



Reapcnoa to Survey Item #6 



HI iQtenalty 


(n«l6) 


315 


50% 


^9% 


Moderate intacaitj 




50? 


M% 


33% 


Low intanaity 


(n«15) 


60% 


^3% 




Feelings of PersoDal 


iooospllahaent 








Hi iatenalty 


(n.^12) 


66% 


12J 


m 


Moderate intensity 


(n»l6) 


63% 


255 




Low Intensity 


(n-15) 


20% 


H0% 


40) 



8* Tear achedule provldta planning tlae to acooflBK>date individual 
differenoea among atudenta. 



Feelings of Bnotlonal Bzhauatlon 



Reaponae to Survey Item #8 

JILgCfift Diaagree Pndafti dad 



HI Intensity (n«l6) 


125 


695 


155 


Moderate Intensity (nal3) 


315 


385 


315 


Lov Intensity (nal5) 


535 


335 


135 


Peelings of Personal iocompllshsent 








HI Intensity (nsl2) 


665 


335 


05 


Moderate Intensity (n«17) 


295 


535 


185 


Low Intensity (nal5) 


135 


535 


335 


Feelings of Deperaonallzatloa 








HI Intensity (n»15) 


275 


475 


275 


Moderate istenslty (n«i'=> 


205 


535 


275 


Low Intenslv.y (n>13) 


545 


385 


85 



'Three subscales on The Huaan Services Surrey (Mrslaoh Burnout Inventory, 
Naslaoh 4 Jaokaon, 1980} 
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The overall findings on the Scbool Survey questions dealing wltb time 
manasenent and teaober planning was that att/f fflembera with low levels of 
eaotional exhaustion and high feelings of personal aoooaplishaent feel that 
they ttave sufficient tine to reaoh time aanageaent and planning objectives. 
Teachers vbo hare high levels of Motional exhaustion and low feelings of 
personal aoooBplishment do not feel they have sufficient planning time to 
Bake lesson plans, fora objectives and break ^!ovn into smaller steps, and 
accommodate individual student differences. 



COVaUSIONS 



CQMCLUSTOI S RmWDT>|0 JQIg LACT QZ DTFFEREMCE J]jL ^ SCORES YEAR X JOL YgAJt 2. 

Reaaardh Cuaqti^pp #^ Do organixationaJl changea at the Junior High School 

affect staff morale/ Job satisfaction? 

In relation to research question #1 , the following conclusions were 

made. 

There vits no significant difference in level of J'^b satlsfaotioa/morale 
as meaaured by the HSS test in a correlated t-test from 1 to Year 2 
with repeaters. Our expectatlcnm for changes from Tear 1 to Tear 2 in Job 
satisfaction/ uorale ESS acores waa perhaps unwarranted. The organizational 
changes implemented were not designed to and, in faott did not address the 
areas of conoeru identified by the staff. 

For instanoi^t in the original School Opinion Survey early in Tear 1 the 
ocQoerns identified were: 1) homcgeoecus vs. heterogeneous grouping of stu-> 
dentSt 2) house coordinators vs. department chairst 3) daaa length in terma 
of timet ud 4) aahooI»-withii^»-school (or teaming iasues). 

On the groupiAg issue the organizational changes involved math and 
Engliab classes. Ii\ Tear 1 of our study there was one algebra and cm 
advanced English class in each 8th grade team. During Tear 2 it was ex- 
panded to include aliio one advanced English and one pr*-algebra class in 
each grade 7 teem. Ileaulta from the original Staff Opinion Survey early in 
Tear 1 indicated overall staff approval of this typ% of change t with 39 cf 
44 ataff feeling that math and English should be homogeneously grouped. 

In tae School Survey pre- test (prior to the additional change to ad* 
vanned 7th grade daaees in Tear 2)t 53$ cf the repeatera agreed with the 
atatement that they were satiafied with the present hcmogeneous/heter^geiH 
eous grouping system. After the changeSt the School Survey poat-test ahowed 
only 40$ of the repeatera in agreement with the aame atatement. Even within 
the math and English departments ^ 4 of 6 math teachera and 3 of 5 Engliah 
teachera were not satiafied with grouping aa indicated by their post test 
responses. 

Elsewhere in this paper a lack of staff involvement in policy decision 
making ia diacussed. If the English and math teachera had perceived greater 
involvement in the changea which so greatly affected their departmenta they 
Blghtt in factt have agreed with the statement in Tear 2 that they "are sat- 
isfied with the present homogeneous and heterogenecua grouping of *studenta<» * 

40 




In addition^ v« note that 39 of staff vera Ic agreaoent on the orig- 
inal Staff Opinion Surrey that social studies, solenoe, and specials should 
be heterogeoeously grouped* Thust the p;:*^«uc practice of hoaogeneous 
grouping In aatb and Bngllsh classes only Is In acoor(ianoe vlth staff 
preferences* 

A second area of ooncern uas the Issue of house coordinators vc« do- 
partoent chairpersons. On the School Opinion Surrey, early in 1%^** tf staff 
opinion was rlrtually split on this issue. During Year 2 of our stuUy a 
change was aade and departaent chairs replaced house coordinators* Despite 
the fact that this was a aajor chang%9 it cotrld not be expected to lead to 
change in aorale/Job satisfaction because of the neutralizing effect of the 
eren split of staff opinion. 

A third area of concern was the issue of length of ti»^ of classes. On 
the original Staff Opinion Surrey in Tear 1 all but tvo acadeaio teachers 
were in agreeaent that 4S-50 adnute classes vera best. About half the spe- 
cials teachers said 60-70 ainutes were best. Ibereforct the change aade to 
50 ainute classes in Year 2 oould not be ezpi^-.ted to affect the aorale/Job 
satiafactioa of all staff. 

A fourth Identified au'*<ia of ooncern was s ^ls»vithin-»-school/teaa- 
ing. No changes were aade vlth respect to this issue in Tear 2. 

The other organisational changes in Tear 2 (e.g. » eleotires in art and 
ausiOt all teachers hare hoaerooa duty and study hall duty, etc* - see 
Appendix A) had little to do vlth the areas of staff oonoern identified on 
the original S'^^aff Opinion Surr«y» 

Ve feel the orcanisational changes vere not acooapanied by change in 
lerel of aorale because staff opinion vae apllt about house coordinators/ 
departaent chairs and length of class tlae and no organizaUonal changes 
occurred in teasing* When changes e aade in the area of grouping^ teach- 
era felt the irh^^gt* vere aade without their inrolreaent. 



CQMCLDSTQWa RmAUDTMQ TRg SCHOOL gyRYET WgUTRST AMD POST-TEST 

RnjtAitreh Qu^ation 12.^ Do organizational changes at the Junior High School 

affect teacher perceptions of teaaingt Job satlsfac- 
tiout coaaunioation vlth colleges and adainlstratlong 
tlae aanageaent and teacher assignaent? 

The teachera at Portaaouth Junior High School feel teaaing is benefi- 
cial to teachers; they like to be part of a teaching teaa. They prefer to 
work vlth a teaa rather than Indiriduilly. Only one respondent is not sat- 
isfied vlth vorking vlth present ^bers of their teaa. This suggests th&t 
strong efforts should be aade to aaintaln tcMchicg teams at PJUS. 
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Cnmtiinnl nation with Artml nl afcratlon 

Intar7lw respooMs 8ugg«9t that W9 have m prloolpal who la available 
for atafr to talk to. Staff aaaa to ?alua thla avaUabillty. Sunray re- 
auita iDdloate, boverert tbat ataff peroalre that tbey are not Involved la 
aaklcg deolaiona oo teaming afid grouping, nor are they olear about the 
acbool goala of taaalng and student grouping. 

In reaponae to the question, ffia ifiii Xftfll llial Ihla flfihQOl hu, A 
phiiQgQDhv or f Mpel aoala?» one teaober said: 

I vould aay yes to that. 1 w not aure I can be 
speoifio aa to what they are. I don*'t think of us one 
point in tiM aince I was hired here, I ever got to see 
a pieoe cf paper that said this was Portsmouth Junior 
High School* s philosophy. ... I think sosaething should 
be written dovn, sooething spelled out in blaok and white. 
. . . When you start talking about philosophy, things can 
get pretty nebulous. And actually break do^^n and iteaize 
soM certain goala or things for the school - its a good 
idea that it was dons and arailable .... 

Our interriev with the principal indicates he is clMrer on the school's 
goals of tesBing and grouping: 

The school will still be sectionad into three teaasi 
with the sereoth grade teas and the elgtth grade teas, and 
reason for that, for keeping that, and I think probably 
ttm reason it csm about in the beginning whan we first 
started thia was to keep Ue kids in a aMller unit so that 
teachera get a ofaaooe to know thes better, get a chance to 
Met together where they'd be free at the aaae tiae, and to 
talk about the klda and pretty ouch the direction they're 
headed in. 

And when asked about grouping of atudenta he aaid: 

I aee it happening acre within aubjecta • I do not aee 
the achod wing towards a pure hoaogeqeoua aetup. Ve went 
through that, you know, aeren or eight yeara ago for a nunber 
of yeara, that tracking ayates, and it didn't work .... I 
aee the hoMgeneoua grouping, then again not pure hoaogeneoua 
pimping in the mth and the Ingliah areas with the pr^ 
algebra in the serenth, pra-algebra in the eighth, the 
advanced ^^gii^ in the aeventh, the advanced Bngliah in the 
eighth and the nreaoh program, thoae are the areas, you know» 
we're working with soMvhat now and I think we will work with 
in the futLU*e. Z can't aee ua going to a hoiiogeneoua 
grouping in the science classes and the aocial atudies 
classes. 

Our findings show that the teachera at PJHS perceive theuelves to be 
unclear on the goala of teacher teaaing and grouping of atudenta. A auaber 
of arUclea in the literature reviewed auggeat that when teachers are unclear 
regarding the goala, thla affecta their job aatiafaotion and aorale. 




nn q i ^uniMtlQn with Qq] ] aftfuaa 



Thm Bajorlty of th« staff mt PJUS f^tl they do not uave tlma to "ta.Mc 
to othtr staff uaabsrs' or tlM to *sbve Ideas and matarlalst" and only 55% 
faal thay bars tina to ^disousa studac; problsos vltb oollaaguaa." Mora 
taaohara faal thay hanra tloa to dlaouaa studanta* problaaa baoauaa vyakly 
taaa aaatinsa vlthln tba aohool prorlda that opportunity. 

In tha area of tlM aanagaaant ai>4 planning taaohara don't aaaa to faal 
tbat thay hara anougb tiaa to aoooaaodata Individual diffaranoaa aoong 
studanta or to aaka taaobar-aada aatarials and Icason plana. This oould 
laad to diffioultiaa vitb tha atudanta who raquira indiTidualized aduoation 
plana. * 

Ragarding tba atataaont ^arary taaohar shouxd taacb raading*' tha ra- 
saaroh taaa la undaoidad on why tha ataf f agraaa vitb auoh a high paroantaga 
(6M). It My Man aithar tha ataff should taaob a aklll-rMdlng class or 
rMding should ba taught in tha oootant araa. Thia iMua oould ba inraati- 
gatad furthar. 



Bnnaarffh OMf* fcian s^i Xa goal alarity and taaohar inrolvaMnt in daoiaion 

Mking ralatad to ataff Mrala/job satiafaotion? 

Vhan tha total ataff vm dlTidad into tbirda, hii^t Mdarata, and low 
groupa baaad on thair BSS aoorMy ataff in high and low groupa diffarad on 
thair School Smrv rMponMa in thraa araaa: 1) ouaaunioation vith col- 
laagoaa, 2) ooMunioatioa vith adainistratlon - i.a., clarity of goals and 
inrolTSMnt in daoiaion Mking, and 3) tiM Mnagsmnt. 

Staff vith lov larala of aMtional axhauation faal thay hara tiM to 
ooraunioata vith oollaaguas; thoM vith high lavala of aootional axhauation 
do not. Staff vith lov lavala of daparaonalixation also faal th^ hara tiM 
to ooiHinioata vith ooUaaguaa. Staff vith high larala of daparaonalization 
(callouaMMt oyniciMt and inMnaitivity tovard atudanta) do not faal thay 
hava tiM to talk to collaaguaa. 

Staff having high faalinga of parMnal acooapllahMnt faal thay hara 
baan iorolrad in acbaduling daoiaion5 on hoMgaMOua/hatarogaMous grouping 
wharaM ataff vith lov faalioiga of peraonal acooapliahMnt dc not faal thay 
hara bMU inrolrad. 

Of thOM ataff vith high lavala of sMtional axhauation, fav agraa that 
thay ara daar on tha goala of taaoing and grouping. Staff vith lov larals 
of SMtional axhauation, hovarar, tand to agraa Mr a than diaagr aa that thay 
ara daar on tha goala of taaaing and grouping. 
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In geotraly vbM staff nefflbers perceive there is time and an opportunity 
for oonaunloatloa vltb oolleaguea and admlnlatration they alao tend to have 
higher levels of aorale/Job aatlsfaotlon* 

The overall findings on the Sohool Survey queatlons dealing with time 
fflanageaent and teacher planning were that staff members with low levels of 
emotional exhauatlon and high feelings of personal aooompllshment feel that 
they have sufficient time to reach time management and planning objectives. 
Staff vho have high levels of emotional exhaustion and low feelings of per- 
sonal aooompllshment do not feel they have' sufficient planning time to »make 
lesson plans,* "form objectives and break down into smaller steps" and "ac- 
commodate individual student dif f arenoes. " It appears that whenever possi- 
ble scheduling should include staff input to reflect individuals' needs for 
effective planning time. 



LIMITATIOHS 

Hithin the reality of the school setting a number of oonditions may 
have affected our results, first , mortality in the sample from pr#- to 
post* testing resulted in ten teachers, out of a tc/tal staff of 52, leaving 
the school after Tear 1 of our study during which the pre-test data had been 
collected^ The correlated t«t#st on the Human Services Survey (Maslach 
Burnout Inventory) was calculated using only the "repeaters," tlioae staff 
who remained at the s^iool both years. The total number of repeaters taking 
the pr#-test and post-^test was 38 out of 42 staff remaining in the snhool 
both yeara. Ten new staff Joinsd the school during Tear 2 of this study and 
their perceptions were also important to the research questions. Thust when 
School Survey daU was analyzed for Tear 2 (the pos' test daU only), the 
total staff opinion was compared to the opinions of the repeaters. 

Direct interview was an important part of this study to gather data 
from the entire aohool staff in the original Staff Opinion Survey which 
helped the team decide staff concerns. There may be biasing of the results 
by the direct intarview method, specifically, the particular bias of the 
interviwer knowing the interviewee, however, the team decided this was a 
preferable deaign than use of an outsider to interview staff or simply 
h aail/4 out queatlonnalres. 

The time of testing may have been a limitation, however, the team chose 
what they believed to be two equally stressful times in the school year « 
the pr^teatinc Tear 1 was done in Spring, with one month remaining of 
aohool and the post->testing Tear 2 was completed within one month prior to 
Chrlstmaa vacation. 

All the surveys used in this study are "self-peroeptionnaires" and 
therefore limited by all confounding variables linked to this category of 
data collection 
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Queatlona arlalng in raoant praaantationa of tha findings and oonclu- 
aiona ooaoarn tha furthar axaoinaUoti of Human Sarvicaa Survay raaulta for 
particular aubgroupa, i.a., math taaciiara, Engliah taacbara which va bava 
not praaantad for avery quaation but bava inoludad vbara tha data aaaraad 
important. A aacond aat of quaationa conoarn indlviduala wbo aay bava 
ohangad draaticaUy ia tbair acoraa or paroaptiona from Yaar 1 to Yaar 2, 
i.a., going froB LO to HI ESS acoraa. Baoauaa confidantiality and anonymity 
waa aaaur«l to all parUolpanta, tha taam baa baan ralucUnt to puraua thla 
kind of analyala. 



IKPLICATIONS AND SUGaESTIONS FOB FURTHER STUDY 

Tha following aeotlon liata implicaUona darivad froit tba raaulta and 
proceaa of thia collaborativa action raaaaroh atudy and auggaationa for tba 
futura. 

1. tha affactivaoaaa of tba ooUaboraUva action raaaaroh nodal within an 
actual projaot for ohanga ahould ba atudlad. Such a plan would probably 
involTa tha laadar of tha changa projaot (a.g., principal, auparintandant ) 
aa a aaabar of tha action raaaaroh taaa. 

Thara ara aaiqr points of viaw and varloua achanaa for tha aaaaaaaant of 
tha affaotlvaoaaa of tht^ uaa of tha action rasaarch aodal In conjunction 
with a ohanga projaot. For axaapla, tha raaulta whan tba principal ia 
tha action rasaarch laadar could ba coaparad to tha raaulta whan aoaa 
othar participant aanraa as laadar. 

3. A futura atudy algbt oonsldar tha af facta of achool aohadullng obangas 
on tha atudanta by intanrlawlog and aurvaylng atudanta or naasuring 
laarDlng achlaraoant or attituda. Although bayond tba aoopa of this 
study, affacta of ohangaa on atudanta could ba an laporUnt addlUon to 
furthar work In tha araa of achool aohadullng. 

3. A futura action raaaaroh taaa could craaU and iaplaaant a program for 
radudng atraaa in tha school and than araluata thla program by using 
tba USS in a pr»>t«8t/po8t-taat anaiy«i«, Por instanoa, involvamant In 
dadalon making aaama to ralata to lavala of moraia/Job aatlafaoUon. 
Conclusions drawn from thla atudy and otbara raviswad auggaat thla 
Important organizational ohanga ahould ba atudlad by admlnlatratora and 
taacbara. 

H, Taacbara who ara now azparlanoad in tba collaborativa action raaaaroh 
procass could uaa thalr skllla In promoting tha prooaas with othar 
school staffa at othar sltas. 

5. Funding for aklllad aaoratarial aupport outaida tha achool la a naoas- 
aary part of tha collaborativa rodaaroh prooaas, not usually available 
at tha school alts. 

15 
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6. The keeping of a complete agenda for all zDeetlnga over che length of 
the project Is valuable lu the oollaboratlve reeeai ch prooess and 
helpful In the end product* 

7* Preaentatione of findings at prestigious national conferences promote 
feelings of aooompllshment for the oollaboratlve action research team 
members. 

6» A clearinghouse or network for oommunlcaclon among ongoing action 
research projects could be very helpful^ For Instance , In this 
project we were able to collaborate and. share research design with 
the Michigan ABCS group during Year 1 * Later in Year 2 discussions 
with other action researchers at conferences enhan«ted the meaning of 
our own work and our knowledge of the history of (>ollaboratlve 
action research* 

9» Collaborative action research projects will be most successful when; 
school administrators ^vlde support and voice any possible sanctionst 
research questions and agendas are not Imposed prior to the formation 
of the team, and the research team maintains an awareness of issues of 
confidentiality and anonymity when oolleotlng data from participants* 
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APPENDIX A 



Organizational Changes Effected Between 1981-82 and 1982-83 at FJHS 



t« HoAogeneoua grouping expanded to inolude taree 7th grade advanoed 
EncLieh and tbrMf 7th grttd# prealgebra olaeaea (ooe in eaoh house) 
to ma toil the three 8 th grade advanoed English and algebra classes. 

2. Ho house eoc^dinatorst instead new departaent heads* 

3« Departaent heads are teachers, 

4, Set aoount of time for all clasaeSf 45 minutes. 

5* Pew staff ohanges* 

6« New prinoipiil opens school this year* 

7. Salary ralsfis, pay period oboice of 26 or 21 days. 

8. Principal has been speaking to individual teachers about their 
concerns, 

9* All faculty Mmbers have duties, e*£«9 homerocmt bua duty, oaf«^ia« 
10* Ev6^*)one baa study hall except departaent heads* 

11* I.B* a completed by teachers for a whole year rather than each marking 

peri,' u 

12* Nuaba^r of cue workers for I*B*P* students reduced from seven to four 

(over IOC I.E*P«a)* 
13* TWO behavioral management h3merooms* 
14. Changes in Resource team neaberahlp^ oaw ideas* 

15* P*E*E*P* and A*B*L*E* 
16. KIDS 2 doubled in size* 

17* Students have Specials - rotate on Vday basis* 

18* Studell^s have elective choices within some Spiicicis, e«g*» art and 

musi'j^ 

19* No iiHschool suspension* 

20* Bells and tardy bell for changing classes* 

21* Students not allowed to go to lockers between periods* 

22* Computer scheduling of classes* 
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Appendix B 

STAFF OPINION SURVEY 

ACTION RESEARCH ON CHANGS IN SCHOOLS 
TEACHER SURVEZ « NEV BA)4PSHZRE 



3 February 1982 

TO: All Staff Membera 
FROM; Aotlon Raaaaroh Taaoi 
RE: Taaobar Surrar 



Attaobad 70a vill find a oopj of tba raaulta of a 
raoant mwrmj you ooaplated* Tba obarta rapra«aat a 
datallad braakifovn of tba raapdnaaa* Tba four aoadaa^o 
araaa appear fifstf aatb; aj^eial atudlaa; aoianoe; and 
Bngllab; and than a aub«total« Next are five addition* 
al araaa: boaa aoononloa; Induatrlal arte; nualo plua 
art plua pbjaioal education grouped togetber; reaouroe 
people; and adainiatration plua guidanoa followed by a 
attb« total of tbeaa araaa* Tba oTerall aobool total la 
abovn in tba laat oolUHn« 

In queationa tbat naked for an extended reaponaa, 
tba Eoat frequently aentioned top three raaponaea are 
publiabed. Rsapcnaea are additionally broken down by 
aoadenio teaobera and non»noadenio teaobera (aaaning 
all other ataff «anbera)« There were many aora ooa- 
■ante that vere too nuserooa to print* All of your 
ooBiMenta vill be oonaidered by the Aotion Re&earoh 
Teas* In the near future, it ia hoped tbat the Aotion 
Reaearob Teas vill h^rm a Meeting to allow teaobera to 
■e'lt with ua to diaouaa your ooooarna* 

Tba Aotion Reaearch Teas greatly appraoiataa your 
cooperation and alvayn velconea your input. Again, 
■any thanka for your aaaiAt/aac:^« 



plw 

Attacbsent 



STAFF OPINiOK SURVEY 
ACTZOlf BESEARCH OM CKAVQE IM SCHOOLS 

TIACHEB SOBVEX - SEtf UAHPSBZBE 



3 February 1982 

TO: All Staff Mambera 
FBON: Action Baaaarob Taaa 
BE: Taaobar Survay 



Attaobad yoa will fiad a copy of tba raaulta oi a 
raoaat aurTay you ooaplatai • Tba obartt rapraaant a 
datallad braakdovn of tba raaponaaa. Tba four aoadaalo 
araaa appaar flrat, aatb; ai^olal atuCla^; aolanoa; and 
B&ffllab; and «lian a aub- total. Mast ara ^Iva addition- 
al araaa: boaa aconoaioa; induatrial arta; auaio plua 
art plua pbyaioal aduoation groupad togatbar; raaouroc^ 
paopla; and adniniatration plua guidanoa follovad by a 
aub-total of tbaaa araaa* Tba ovarall aobool total ia 
abovn in tba laat ooluan* 

In quaationa tbat aaicad for an axtandad raaponaa, 
tba Boat fraquantly aantionad top tbraa raaponaaa ara 
publiabad. Baapcnaaa ara additionally brokan down by 
aoadanio taaobara and non-^aoadaaio taaob^ra (aaanins 
all otbar ataff saabara)- Tbara vara s^nf mora o 
aanta tbat voira too nuaaroua to print. All of your 
ooMonta vill ba oonaidarad by tba Aotlon Baaaarob 
Taan. In tba naar futura^ It ia bopac'i that tba Action 
Baaaarob Taaa vill bava a saating to allov taaobara to 
aaat vitb ua to diacuaa your conoarna. 

Tba Aotion Baaaarcb Taan graatly appraciataa your 
oooparation and alvaya valcoaaa your input. Again, 
■any tbanka for your aaaiatanca. 



plv 

Attachna/it 
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Appendix B 



NEW HAMPSHIRE 
ACTION RESEARCH ON CHANGE IN SCHOOLS 
TEACHER SURVEY 
RESULTS 



Preamble: I am a nember of a 5 person action research team. The action research 
team has been fundeJ by the National Institute of Education for a tvK> 
year period to research issues of change In schools. We decided to 
conduct research on an Issue Important to our school. Scheduling 
srcms the leading concern and problem. 

Using the following format » we plan to Interview ai; staff members 
who wish to be Interviewed to determine their views on scheduling and 
related Issues. We also wish to solicit your SLjgestlons on specific 
avenues of research. 

Your response! :wl It be confidential. Aggregate results will be 
publicized* The ^findings are to help, us direct out research. 

(Have you any <ia?ist Ions before we begin?) 

Most of the responses have the following format: a) strongly 
disagree^ b) disagree, c) agree* and d) strongly agree. 
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views on Present Scheduling 

1' The present schedule Ii satisfactory 



2. 



Hus 
Art 



Adm 



Sub 



a. sttongly disagree 

b. disagree 

c. agree 

d. strongly agree 
What things do you I the most aiuout presert :hedule7 

Academic teachers Non-Academic teachers 
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a) Length of class period 

b) Five academic classes 

c) Small classes 



a) Length of class 

b) Seven period day 

c) Nothing 



3- What things do you like least about present schedule? 



Academic teachers 

a) Study hal Is 

Lack of flexibility 
c) Hot enough extra time 

during day for house meeting 



Non-Academic teachers 

a) Poor arrangements for specials 

b) Study hal Is 

c) Periods too short and too many 
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classes 
classes 



1 1 . Schoolt-WI ch I fi-A- School 
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a. ttronf ly 4ltH^ 

b. aiMfroo 

4. strongly affoo 
Miot tHtn%% tfo vow IIU mt a^t **$€liooU««ltlilii-«MCliool'*t 
AcmdmU f diofi ihM-Ag^U fochoft 

•) ToMlwrt shtfo COTPM ffoup •f k\4% %) Stutf^-U Miro I^ClCy ^ ^ ^ 
b) Stii4oiitt hovt I4«nclty fc) To^chini ttf-t MOtlaf t2«o togotMr 

c) Uit confy«I«« - Mfo orfaiilio^ 



tliliift 4o llkm lowt «tei«t •VX»U-wltli«^<-»«hoo«»n 



•) ltol«t«« to ■dfTf frm •thor 
tMCliort 
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Appendix C 

PJHS History 1972-1982 

24 Marob 1982 

JULLEI John Aldan 

Thasa ara tba dataa ohangaa vara aada In our aobool 
ayatan. I bara triad to abov tba prograaa in obrono- 
logioal ordar* Tbay ara aa aocurata aa a taaobar'a aaa- 
ory vill paralt* 

Doubla traokad ability grouping - Math tr^ck 

and Engllab traolc 
16 Qrada 6 olaaaaa groupad A-*P 
10 Qrada 7 olaaaaa at sain building 
6 Orada 7 olaaaaa at annax 

St. Patriok'a Paroobial Sobool in Mio building 
to taka olaaaaa in abopt boaa aoonoaloa^ and pbyaioal 
aduoatioD. A aobool built for 550 atudanta at ona 
point nov bouaaa ovar 1^000 atudanta 

Titla Z program bagina 

Offioa datantiona froa work prograa to lookad-io 
(all atudanta in a olaaarooa) prograa 

Suparintandant ordara ooianoa to davalop and taaob 
a prograa in aax aduoation* 

Tvo nav aoianoa laba 

Xav aoianoa prograa daralopad during auaaar 
Soianoa on a aavan vaak rotating prograa 
fiaob atudanty 5 oouraaa 
5 taaobara in aain building 
Taaobara band out ovn aarka avary 7 waaka 
Ona 8tb grada alaaa brokan and atudanta piacad 
in 5 otbar olaaaaa for aoianoa* 

1972-7^ 

Flaxibla aultilaval parallal traoking prograa 
botb gradaa 

All atudanta in four groupa 

A - Advanoad 

B - Higb Avaraga 

C - Low Avaraga 

D - Balov Avaraga 
Claaaaa vitbin ability groupa aixad 
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DuriDg ytar prinoipal l«avea« Assistant principal 
baoou^a tiaporary prinoipal; then ratiras* i nav prin^- 
oipal ia aalaotad* Annas prinoipal baooaaa nav Assis- 
tant prinoipal* Nav annax principal 

Vav priQOipal atarta a faculty aanatt vbiob naats 
vaakly to di«»oua8 aohool problaaa* Maabara ara aa- 
laotad by dapartaants 

Junction prograa bagina? 

1Q7il^7S 

staff davalopaant prograa 'to 5 school boarda* It 
ia anproTad 

Prinoipal nova to high achool, nav principal again 
a"; junior high 

May-7th parlod aini-oouraaa aaaignad to all taachars 
Junior High building program approvad 
Paroohial atudanta no longar ooaa to Jr. High 

Diatrlotvida ataff davalopaant i yaar plan nov in 
oparation 

School on aplit aaaaiona at tvo buildingat 2 aorn- 
Ing groupa* 2 aftarnocn groupa^ Bztra tiaa to ba uaad 
by taaobara for saatinga, aohool ▼iait&tiona, apaoial 
planning 

Spaoial taaa projaot aftarnoona at aanax in vhioh 
5 taaohara try total taaa approaoh vith H olaaaaa: 
2 abova aTaraga^ 2 balov avaraga 

Mainatraaaing of all atudanta bagina 
Vaakand oonfaranoa in Dovar^ brai^^atoraicg 
iaauaa in taaohing 

4 aohoola-vlthin-a-aohool aatabliaha4 at tha Jr. 
High. Each aohool baa a taaa of taaohara, atudanta, 
and apaoialiata. Each aohool'^ aohadula ia davalopad 
by taaobara vltbin daaignatad tiaa blocka. FAOh acbool 
baa an unpaid bouaa coordinator. Split aaaaiona con- 
tinue until Cbriatnaa 

Ona aohool baa favar atudanta but all Titla 
(4ipacial nctada) atudanta 

Taaohar Corpa project aubaitted and upproved 

H bouaa ooordinatora in charge of 4 bouaea (de- 
partaent ha^da dropped - prinoipal and vioa principal 
nov dapartaant baada) 
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Houses balaood: eaob has aame number of 
atudants* Time blooka aatabliakAd; «ach bouaa given 
lunoh tina and apaoiala and la fr^e to create 
aobadula in rcat of time, dtudenta traveled in groups 

Teacher Corpa project 2 years 

Junction program ends 

Supervisory union brol^en 

School district separates from 4 towns • Area 
agreement still in effect. Towns still send students 
to high school 

Mevinftoo has ar«a agreement for 7th and 8th grade 
students to be educated at our .schools 

KIDS II project starts for emotionally handicapped 
KIDS II mainatreamed when possible (science and 
social studies) 

Last year of Teacher Corps 
I.E..P. students all in one house 



1979-6Q 



1Q8Q«A1 

P*B*B*P»S. program begins for r^reschool special 
education atudenta 

One house eliminated; teachers reas/iigned from 4 
to 3 teams 

I.B.P.a all bouses 



1961-82 

Principal leaves. Temporary principal. Mew 
principal (former staff member) hired 
Project A.R.C.S. begins 

3 houaes remain; 2 house coordina >rs serve all 
three houaes 

Schedules done by house coordinators (up to now 
vioe principal in charge of scheduling) 
In<-acbool suspension program starts 
7 period schedule instituted 
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ACTIM fttiCMCM ON OWl%t :n SCMO^ 1)92 



m4 tchool within • ichool (l.«.. umU 



UMlfif) mmn^ Chair co» Uitm ^lorlcy Isib^fl 

ror our r«tMrch c«m to Invticlfou. Mt mmN $lk« co find ovC floro a^c yoyr 
HTCMtiont thM« Ur^-- ^ havliif foii «iMr Ch« ^MiCloiw b«loM. 

thm r«tf«nff#i art icrlccly ^flCmtUl «fi4 only fCMp rwilts will ho 
'tatf at a lacor teco. 

^ H orolau yoyr aiilitaiiM. 



(t) f^U 



(1) flnfU 

(2) mrrim4 

(4) ^I4mm4 

(5) Mhar (^Ioom Macify 



If flifTln4« tao lOMf hava hmm 9^rri^l4 (a foar airrwt spavM? 

If hava cli:Uranc Haw aany af Um ara m llvlaf wlih yaal 

chlNrati ?l«a with m 
^^^^ I hava na chlUran 

^laata chaah dia hlfhatc ila^raa yow hava far<l«a4: 

u/n N^is 

«A CATS/a HA 

»#iat If cha fuhjacc araa la which yM caachf 

Craaa lavalT 



■r af yaari caachlaf at farCMwith Jualar NIfh School? 
Taul aifli^r af yaars taachli^f 
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— ... > VM'nr thoC CHIi Joli If MNMlnf «i MtlofMlly, 
~™ ' '*^* Mfy «ier|«clc. 

... t 'Ml fmtcratW ky ay Jok. 

. . I 'Ml r« Mvrklfif CM har<l o ay jok. 

— * fMlly car« KiMMHi to warn iCiitfofiCi. 
^tlAf wicfc pM^U tflroctly p«ti CM mtoJh ttrm % on m. 

~ I CM «Mlly CTMCa • ralMn^ %tm%^f with ay i.yiMti. 
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I. Tour atrrmt scImMmI* nclilMt your taltnt m « uaehcr. 

, Tmb CMC**fio ft bMwfUUI for coochort. 

...^ 3. Hm liMo CIM tB ^iMMt %u»4mt frotolM «(cli • colloafMO. 

. ' • Voo hovo tiac CO toU to otHor ttoff w^otb. 
^..^ S. fmt^ tlm to thovo Itet mi Hicorlolo otfior ttoff oMtert. 

6. TIaro to cloo to o^m t ao cl w r o u ig ooM'Ulo iwl IfMM pl«M. 
7* tloo to foni Iooomi oijootlvos m4 kfw^ tfM ^ laito mil tupo. 



Vmt tcHoAilo 9fOVl40« HMlAf tlfli t» IgCIMlhtO Mlvl^l ^IffofMOJ 
•tii4oott« 



9. tllH to to port •f o Coodilof toM. 

10. Vm profir to wrfc Mlvt^llTir roiHor cHoo oldi o 

11. Cwy loocfur tiiooM Coodi m^U^. 

12. Too profor lo toodi ot ooo rmi^ Imml • 

13. ivorr looclior sImN h$em Cho moo MMt of plomlof Um, 



14. SolM^llHi utmrnU porolt « otffiiiip tetooM voociwrt' cotnulof tcylos 
•to^U* loorolof fityloo* 

15. Scfioi^lC^ tlHwN bo 4om to tliot ol4f3 loo^t trm rsUcfvoly o^l. 

^ i'MO lAWlvotf to tChotfllltOff ^ocltloof oo tooolofl. 

17. VoM hovo Moo lo%ol%orf U tdioAollof 4ocUloot oo »ottfoptit.itot mi 
— ^t trovplof of clattoo. 



II. fm 0(0 oloor okooe Um 900U mf tooolof at HrtmtmtH A^lor NlfH Schtol 



^f. Too ofo oloar mmtt t$m poalt of liaoiitiiMyt mi hotorofMooa $fmm^^ 
•f tco^ct at ^JNt. 

20. Too art tocltflotf uoHilfiff witfi cHo proa toe oaaMrt of «oor toto. 

t1> Tom aro todtflo^ wlc^ tlio proaooc Nwi|imtiit mi HotoffOfOfnaaot fvoopiA? 
af tco^tt. 
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Appendix E 

Jntervicw Questions for PJHS Teachers, 1982 



Introduction to Tg arh^^ Interview s 
Hortsmoutii Ju.ilor High School 
Noveirber, 1382 



our r«ei'rcS tVtJlt r"*'"' ^° validating 

Tn tllTnrl, M J d'scussing several points. Please respond 



'* ?? r !jri i^"' thi. school has a philosophy, or generai goals? 

ILl , \t '^'"^ '^^ y°" think we should 

have one? Why or why not? > ^ »nwuia 



3. 



2. 



^"J 'ii'.T time/are free to communicate with 

Iff^rT '^T'" Does ycur freedom or lack of It 

affect how you feel about teaching here? 

yill ILT: "^fj"'*^ .^r* "tisfled with the ,chedule now? 

wnf t^utV ^!!! "'^ °° ^^^'^ ^^hanges 

win occur? Why or why not? 

nl^Jil"* °^ changes made In the schedule this year? 

Old t»-y affect you In any way? (e.g., see changes on other sheet) 

5. Have any of these changes affected your students' behavior? 
Achievement? 

6. Each school Is made up of teams of feachers. What do you feel 

• team Is at PJHS' What should It he? Has It changed from last 
year - Do you think It Is valuable? Does teaming afJectT^ur 
work ng conditions at PJHS (e.g.. job sarlsfactlon. level o" 
morale, attitudes toward students)? Does teaming affect students' 
achievement and learning conditions? If so. how? ""'^ents 

^' Sffl°!;/I;i'^ '"f heterogeneous grouping of students 

11 ^ ; T**'"^ ^ndltlons (e.g.. Job satisfaction, level of 
morale, attitudes to^-ard students)? Does It affect students' 
'earning conditions and achievement? If so. how? 

^* lit*? ''^'"!" »bouf your Job. or 

rZnlTl ^^'-"9« schedule 

having « home roori. havh.g a study)? 

^" ilr f^'Iu,*"*' outside of school that are affecting your 

iwrale this yea.-? Would you be willing to describe them? 
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